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EXECUTIVE SUMMARY 

LFCC’s Quality Enhancement Plan (QEP) addresses the topic of student success in 

information literacy (IL). It is based on effective practices, research, and the Association of 

College and Research Librarians’ Framework for Information Literacy for Higher Education. 

LFCC had broad-based involvement in selecting the QEP topic and developing the plan.  The 

plan is related to the mission of the College and addresses an area of student success needing 

improvement. 

This QEP has two broad student learning outcome (SLO) goals: (1) developing 

proficiency in finding, understanding, and evaluating information; and (2) developing proficiency 

in applying, integrating, creating, and sharing information.  Under these, nine specific SLOs are 

identified based on a review of the literature.  

Several innovations will be used to improve student success in information literacy. Six 

high-enrollment, gateway courses will be redesigned to incorporate strategies to improve IL 

skills and address the QEP SLOs.  As part of professional development, a rubric will be 

developed by faculty to score IL artifacts from these courses and improve teaching and learning 

through focused discussion of the SLOs.  Online instructional modules from the vendor Credo 

will be used to enhance the teaching of IL skills in selected sections.   LFCC’s annual Student 

Research Symposium will be expanded to address IL and include another division of the 

College. Faculty grants will be used to promote experimentation with teaching IL.  The College 

will become an institutional participant in the Learning Information Literacy across the 

Curriculum (LILAC) Project at Georgia Southern University that scores students’ online research 

efforts to understand skill development. Other professional development activities will be held, 

including conference attendance and faculty-led group work to promote improved IL. 

A triangulation of assessment methods are used to document the impact of these 

innovations. They include (1) pre-/post-testing in sections of targeted courses, using the locally-

developed Information Literacy Assessment test; (2) biennial administration of the Critical 
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Thinking Assessment Test (CAT) test with ENG 111/112 courses; and (3) biennial 

administration of the Information Literacy Test (ILT) with degree graduates, including cross-

sectional comparison with entering first-time-in-college students. 

PROCESS USED TO DEVELOP THE QEP 

LFCC began the process of QEP development in fall 2015 by involving all relevant 

institutional constituencies in planning efforts and developing ideas for topics.  This started 

officially in August 2015, when President Dr. Cheryl Thompson-Stacy requested 

recommendations and appointed three administrators and five faculty members to serve on the 

QEP Topic Selection Team.  These included the Vice President of Academic and Student 

Affairs, Dr. Kim Blosser; Dr. Jonathan Noyalas (history); Dr. Miriam Moore (English); the Dean 

of Humanities, Social Sciences, and Student Development, Dr. James Gillispie; the Dean of 

Students for the Fauquier Campus, Tanya Ingram; Stacey Ellis (health, physical education, and 

recreation); Brian Wilcox (biology); and Bill Lewis (engineering). 

At the organizational meeting, the team selected Dr. Miriam Moore as chair, based on 

her successful experience chairing the College’s previous QEP.  The QEP Topic Selection 

Team reviewed its charge, which was to involve the entire college community in the selection of 

a worthwhile QEP topic. Additionally, the QEP must meet the following criteria:  

1. Be incorporated at all sites/locations. 

2. Be attainable in terms of cost and resources. 

3. Be sustainable. 

4. Be measurable. 

5. Be tied to the college mission and strategic planning efforts. 

6. Be faculty-driven, but include broad participation from the College.  

Most importantly, the selected topic must directly target student learning.   
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On 10/1/15, the President sent an email to all faculty and staff, inviting them to submit a 

topic proposal via an online survey that was open through 10/23/15.  Respondents were asked 

to “Please state your idea and how it will address a well-defined need(s) directly related to 

student learning.” The survey asked about relevant sources of data and thoughts about how the 

idea could be implemented.    

Eleven responses were received with topic suggestions and ideas for sources of data 

and implementation. The QEP topic team met on 11/5/15 and used content analysis to code the 

essay text responses into 11 topic labels.  They then examined their impact on student learning.  

Two ideas were eliminated because they did not directly relate to student learning.  Eight of the 

proposals were categorized into two groups, “experiential learning” and “reading and/or writing 

across the disciplines,” based on similarity of content.  Since these proposals were framed in 

terms of teaching methods and not student learning data, the team determined that more 

information was needed about their impact on student success.  The team asked for more 

information about the 11th proposal, since the focus was not clear.  After gathering additional 

information from the individuals who proposed the topics, the team met in December 2015.  In 

reviewing additional information about the intent of the proposals, the team decided to proceed 

with three general proposals that directly impact student success.   

Three topic areas were then put forward for further consideration: (1) information 

literacy/research; (2) oral communication; and (3) scientific reasoning.  Information about the 

topics was sent to the LFCC community by email from Dr. Miriam Moore on 2/22/16 with a link 

to an online survey.  This information and survey were also promoted on the LFCC website.  

The list of proposed topics was sent to the College’s curriculum advisory committees and 

presentations were made by Dr. Moore and members of the QEP team at a number of regularly 

scheduled events, including meetings of the Student Government Association, Student 

Ambassadors, the College Board, full-time faculty, classified staff council, and the administrative 
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council.  In addition, QEP topic information was emailed to all currently enrolled students, to all 

LFCC employees, and to adjunct faculty teaching dual enrollment courses at area high schools.  

A final online survey about proposed QEP topics was distributed via email to students 

and employees and linked on the LFCC website and responses were collected between 4/4/16 

and 4/15/16.   A total of 308 people responded, including full-time and part-time faculty, staff, 

administrators, students, curriculum advisory board members, College Board members, and 

others.  The results are presented in Table 1 below. 

Table 1:  Voting in QEP Selection by Role 

Respondent Type Respondent % Respondent N 

Full-time faculty 14.6% 45 

Part-time faculty  20.8% 64 

Staff 21.4% 66 

Administrator 4.9% 15 

Student 26.6% 82 

Curriculum Advisory team member  2.6% 8 

LFCC Board member 1.6% 5 

Dual enrollment instructors  6.2% 19 

Other  1.3% 4 

Total  100.0% 308 

 

Survey participants were asked to rank their first, second, and third choices.  As Table 2 

illustrates, information literacy/research was the clear preference. 

Table 2: Voting in QEP Selection by Topic Preference 

Topic Choice Rank 1 
(%/N) 

Rank 2 
(%/N) 

Rank 3 
(%/N) 

Total votes 
(N) 

Ranking 
score 

Information 
Literacy/Research 

40.3% 
(121) 

42.7% 
(128) 

17.0% 
(51) 

300 2.23 

Oral Communication 35.1% 
(106) 

33.1% 
(100) 

31.8% 
(96) 

302 2.03 

Scientific Reasoning 25.2% 
(75) 

24.5% 
73) 

50.3% 
(150) 

298 1.75 

 
In reviewing data from the survey, the QEP topic team wanted to know if the results 

were consistent across voting groups.  Table 3 shows the results for the information literacy 

topic by participant role, indicating that this was the preference of both full-time and part-time 

faculty.   
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Table 3:  QEP Topic Preference by Respondent Type 

Information Literacy Ranking by Respondent Type 

 Rank 1 
(%/N) 

Rank 2 
(%/N) 

Rank 3 
(%/N) 

Total  
(%/N) 

Full-time faculty 51.1% 
(23) 

37.8% 
(17) 

11.1% 
(5) 

15.9% 
(45) 

Part-time faculty 48.4% 
(30) 

40.3% 
(25) 

11.3% 
(7) 

21.8% 
(62) 

Staff 38.5% 
(25) 

46.2% 
(30) 

15.4% 
(10) 

22.9% 
(65) 

Administrator 42.9% 
(6) 

42.9% 
(6) 

14.3% 
(2) 

4.9% 
(14) 

Student 23.8% 
(19) 

48.8% 
(39) 

27.5% 
(22) 

28.2% 
(80) 

Curriculum Advisory 28.6% 
(2) 

28.6% 
(2) 

42.9% 
(3) 

2.5% 
(7) 

Board Member 20.0% 
(1) 

40.0% 
(2) 

40.0% 
(2) 

1.8%  
(5) 

Total 20.0% 
(1) 

40.0% 
(2) 

40.0% 
(2) 

1.8%  
(5) 

 

On 4/19/16, the results were announced via email to the College community by Dr. 

Miriam Moore and posted on the LFCC website.   

In May 2016, the Vice President of Academic and Student Affairs asked three full-time 

faculty members to serve as the QEP Leadership Team, beginning that summer.  This team 

included Professor Dr. Miriam Moore (English) and Professor Dr. Brenda Wiens (biology) from 

the Middletown campus and Professor Dr. Kim Lewis (English/humanities/communication) from 

the Fauquier campus.  The team met throughout the summer to conduct a literature review and 

study other institutions’ SACSCOC QEPs related to information literacy and research.    

After an extensive review of published research and successful QEPs, the QEP 

Leadership Team recognized that a combined focus on information literacy and research might 

be too large a topic.  As a result, the team proposed two possible frameworks for the QEP: (1) 

information literacy concepts and (2) undergraduate research.    

For each of the two topic finalists, the QEP Development Team crafted a set of potential 

goals and student learning outcomes, along with a list of activities suggested by the literature 
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review.   The two frameworks and the proposed activities were presented at the College 

convocation in August 2016, as well as to meetings of adjunct and of dual enrollment faculty.   

All College stakeholders were invited to evaluate the two options and proposed activities, 

including faculty, staff, administrators, and students from both campuses, the Luray Page 

County Center, and dual enrollment sites. The QEP Newsletter from August 2016 in the 

Appendix is an example of efforts to reach out to different audiences for feedback.  

Another online survey was administered during September 2016 to collect feedback 

about the topic and framework.  A total of 165 members of the College community participated 

in this survey, including 44 full-time faculty members.  A total of 113 respondents (68.5%) 

preferred a focus on information literacy skills.  There is a clear interest for improvement in the 

area of information literacy and this topic was adopted.     

In addition to the QEP Topic Team and QEP Leadership Team, the QEP Development 

Team was formed and its membership is listed in the appendix.  There are six QEP Working 

Groups that started in October 2016, including: (1) SLO goal one; (2) SLO goal two; (3) faculty 

development; (4) the Student Development (SDV) course redesign; (5) publicity; and (6) 

assessment.   Full- and part-time faculty, full-time classified staff, and administrators served on 

the team, along with four student participants and one LFCC Board member in January 2017. 

LFCC students were involved in the development of a QEP video, which is being used 

for publicity.  Students did all the acting and the video will be linked to all SDV classes this fall. 

The QEP topic, basic plan, and proposed activities were presented to the entire College 

on 4/4/17 in an email from Dr. Miriam Moore.  This email included a link to a survey to solicit 

comments about the topic and responses were received through 4/30/17.  During the open 

comment period, College stakeholders were invited to two open forums, one at the Middletown 

campus and one at the Fauquier campus.  The QEP plan activities and assessments were 

revised, based on the comments received via the online survey.  
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A revised version of the QEP plan was reviewed and approved via an email vote by the 

QEP Team in early June. The Vice President for Academic and Student Affairs and President 

also approved the draft document in June 2017.  Over the course of the summer, the team 

finalized plan logistics for specific courses to be redesigned to improve the way they introduce 

and reinforce information literacy knowledge, skills, and abilities.  Assessment methods were 

finalized after mapping their utility in measuring progress on the nine desired student learning 

outcomes.  Changes were made in order to make the plan feasible, with a doable number of 

course redesign efforts, assessments, and other innovations.   A final version was completed 

8/3/17 and was reviewed and approved by the QEP Leadership Team, the Vice President for 

Academic and Student Affairs, and the President.  

The next section discusses institutional data related to information literacy and shows 

how institutional needs are linked to the topic selection.  The proposed topic and plan are 

important to the institution because they build upon previous analyses of general education 

competencies, as well as enthusiasm that is still remembered from work on the previous QEP.  

The topic selection process was successful because of the involvement of a wide range of 

relevant stakeholders and audiences, including faculty at all levels.  This effort is directly related 

to the College’s mission and reflects an area of need in directly improving student success.  

Note: the abbreviation IL is used throughout the rest of this document. 

IDENTIFICATION OF THE TOPIC 

In selecting IL, LFCC and the QEP Leadership Team believe that this topic is a 

centerpiece of student learning outcomes across all of the pathways and programs of the 

College.  It allows room for faculty creativity, while addressing an area of perceived deficiency in 

general education competency testing results.  This has the potential to directly improve student 

success. 
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Students in college today face what has been called a “post-fact” society. Long-time 

composition instructor Lunsford (2017) explains that students are “inundated with 

misinformation, falsehoods, outright lies, ‘alternative facts,’ and, of course, genuine news and 

factual statements.”  Helping students learn how to distinguish among these sources and, at the 

same time, contribute to the information economy in which they live and work is a daunting task, 

given the pace of change in technology and higher education.   

The Association of College and Research Libraries (ACRL) characterizes information as 

an ecosystem, one which deserves close attention from students, faculty, and librarians: 

Students have a greater role and responsibility in creating new knowledge, in 

understanding the contours and the changing dynamics of the world of information, and 

in using information, data, and scholarship ethically. Teaching faculty have a greater 

responsibility in designing curricula and assignments that foster enhanced engagement 

with the core ideas about information and scholarship within their disciplines. Librarians 

have a greater responsibility in identifying core ideas within their own knowledge domain 

that can extend learning for students, in creating a new cohesive curriculum for 

information literacy, and in collaborating more extensively with faculty (ACRL, 2016, 

n.p.).  

LFCC has accepted the responsibilities outlined by the ACRL for its QEP on IL.  Based 

on the selected topic and potential student learning outcomes, the QEP Leadership Team 

established working groups.  These focus on each of the two broad student learning goals, 

which have been identified through the literature review on IL, as well as redesigning the core 

required course for Student Development (SDV).  Working groups are also focused on Publicity, 

Faculty Development, and Assessment.  Each group is comprised of a team leader and at least 

one additional faculty member. A list of team membership is provided in the Appendix.    
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Between January and February 2016, members of the QEP Topic Team reviewed 

institutional data related to IL in order to look for patterns of weakness.  Three areas of concern 

for improvement were apparent.  

First, LFCC students do not always perform at expected levels in the area of IL and 

research.  For example, in the spring of 2012, 166 graduating seniors completed the Information 

Literacy Test (ILT), an instrument developed at James Madison University and provided by 

Madison Assessments.  For each of the five sections of the test, a proficiency benchmark score 

of 65 was established.  The LFCC mean for subscale two related to “access needed information 

effectively and efficiently” was 56.2.    

A lower score for this subscale is consistent with the populations of entering and 

graduating students at community colleges.  Nationally, while graduating students’ scores are 

higher, both entering and graduating students perform at a lower level on this subscale than on 

other sections of the ILT test (Blosser, 2010).   Therefore, LFCC-specific data confirm a broader 

trend, that students need additional instruction and practice to develop effective and efficient 

information searching strategies. 

LFCC data from the Critical Thinking Assessment Test (CAT) support IL as a topic 

choice.  The CAT is a short-answer test of reasoning that includes an information literacy 

component.  In the spring 2013 administration of this general education assessment, LFCC 

students earned only 43.7% of the points possible on questions measuring the ability to 

“evaluate and interpret information” (n=189).   While LFCC students matched or exceeded two-

year college means for these questions, the scores still indicate difficulties in identifying 

appropriate and relevant information. 

In addition, deficiencies in IL and in research are indicated by course-embedded 

program assessments used for measuring program student learning outcomes in LFCC’s 

associate degree programs for Liberal Arts and for General Studies.  Assessment results from 

ENG 111 for spring 2010 and ENG 112 for spring 2015 suggest that students struggle to meet 
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learning outcomes related to research.  Approximately 50% of students met the benchmark for 

the ENG 111 research learning outcome and only 53% of students met expectations for the 

research learning outcome in ENG 112.  While ENG 111 and 112 assessments draw from 

papers assigned during the term, the assessment occurs the following semester using a random 

sample of artifacts/papers from students who passed the courses.  These essay artifacts are 

scored by multiple faculty raters using a standard rubric.  

The CAT was given in spring 2017 and ENG 111/112 assessments are scheduled again 

for 2019.  LFCC results from the spring 2016 administration of JMU’s Information Literacy Test 

showed no improvement from the spring 2014 results, confirming LFCC’s topic choice.  These 

are reported in Table 4 below. 

Table 4: Results from ILT Assessment by Year of Administration and Subscale 

Item 2013-14 2015-16  
Count 452 318 
Total Score 70.6 70.1 
Determine nature and extent of info needed 76.0 76.2 
Access needed info effectively and efficiently 63.4 62.0 
Evaluate info and sources critically; incorporate selected 
info into knowledge base 

74.2 74.0 

Understand economic, legal, and social issues in use of 
info; access and use info ethnically and legally 

71.0 71.0 

 

In fall 2016, the teams met to review learning outcomes and determine first steps 

towards plan development.  During initial team meetings in October, the working groups pared 

down the number of draft student learning outcomes (SLOs) from thirteen to nine. They revised 

the SLO wording for clarity, alignment with ACRL standards, mapping to testing, and ease of 

use.     

The working groups also recommended collection of additional data from faculty. These 

include the following questions:   

1. In what courses and in what ways do faculty currently teach information literacy?   

2. What library resources do they use, and what additional resources are needed?  
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3. Where are concepts introduced?   

4. Where are they practiced?   

5. To what extent are they mastered? 

Lori Killough (education), Dr. Brenda Wiens (biology), and Dr. Kim Lewis 

(English/humanities/communication) worked with the office of Planning and Institutional 

Effectiveness to conduct an online survey of faculty in February 2017 about the use of 

information literacy skills in classrooms. 

A total of 270 faculty members participated, including full-time, part-time, and dual 

enrollment instructors.  An additional seven part-time instructors completed the survey by hand 

at the Adjunct Faculty Teaching Academy on 3/18/17.   Members of the QEP Leadership Team 

analyzed the results in April.   

Questions raised in working group meetings and the results of the faculty survey were 

reviewed, along with principles derived from the literature review, informing the development of 

the QEP plan. For example, when asked “What resources would help you teach information 

literacy more effectively?” 40.1% (83) of faculty respondents chose information literacy tutorials 

and exercises for students; 31.4% (65) selected information literacy grading rubrics, and 30.0% 

(62) selected workshops about finding appropriate sources (using databases, assessing source 

credibility, fake news, etc.).   

The working groups also developed a publicity plan and a plan outlining activities for 

faculty development.   

The selected QEP topic has significant potential to improve teaching and learning long-

term at the College.  The QEP topic is directly related to institutional needs and provides a 

specific plan with which LFCC will be able to improve student success in the critical competency 

of IL, which is necessary in both academic and career and technical education (CTE) pathways.  

The College’s mission statement is that “LFCC provides a positive, caring and dynamic 

learning environment that inspires student success, values diversity and promotes 
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community vitality." This topic relates to multi-year strategic planning goals related to the 

mission themes for a dynamic learning environment and inspiring student success and to 

the related value statements “Values learning” and “Values high performance.” 

DESIRED STUDENT LEARNING OUTCOMES 

LFCC’s QEP includes specific, well-defined goals to help graduates become proficient in 

the overarching set of abilities that make up information literacy.  The topic selection is 

specifically linked to institutional needs for improvement in this area, as shown by data on 

general education competency testing.   The two broad goals are broken out into nine SLOs that 

are clearly stated, specific, and measurable. 

According to the literature, students are “consumers and creators of information who can 

participate successfully in collaborative spaces” (ACRL, 2016).   IL “is the set of integrated 

abilities encompassing the reflective discovery of information, the understanding of how 

information is produced and valued, and the use of information in creating new knowledge and 

participating ethically in communities of learning” (ACRL, 2016). 

LFCC’s QEP approaches IL in the spirit of the ACRL’s 2016 Framework for Information 

Literacy in Higher Education, situating skills in the context of threshold concepts.  Based on the 

work of Reed (2015), LFCC is adapting the broad concepts and practices in the ACRL 

Framework for the two-year, community college context.   

LFCC has chosen to focus on two goals: (1) accessing and evaluating information; and 

(2) using, citing, and sharing information.   

Goal 1: LFCC students will develop proficiency in the process of finding, 

understanding, and evaluating information.   

Five SLOs are associated with this goal.  These incorporate the language of the 2016 

ACRL Framework and include the following: 
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1. LFCC students will limit or qualify research questions according to the context of the 

investigation, by identifying gaps or problems for which information is needed 

2. Students will “match information needs and search strategies to appropriate search 

tools.” 

3. Students will “understand how information systems (i.e., collections of recorded 

information) are organized in order to access relevant information.” 

4. Students will revise search strategies as needed, using different types of “searching 

language” appropriately. 

5. Students will “use research tools and indicators of authority to determine the 

credibility of sources.” 

Goal 2: LFCC students will develop proficiency in the process of applying, 

integrating, creating, and sharing information.   

Four SLOs are associated with this goal, including the following: 

1. Students will organize and integrate multiple sources of information in an academic 

assignment(s). 

2. Students will understand and comply with copyright and trademark laws of the US 

and demonstrate knowledge of the difference between the legal rights of authors and 

the concepts of fair use, open access, and common knowledge in the public domain. 

3. Students will cite content with instructor-designated attribution/citation criteria (e.g. 

MLA, APA, Chicago Manual, etc.) in an academic assignment(s). 

4. Students will demonstrate an understanding of the consequences and risks of online 

behavior of all kinds, including using search engines, online commerce, and social 

media (i.e. Facebook, Twitter, Instagram, etc.). 
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LITERATURE REVIEW AND BEST PRACTICES 

LFCC’s QEP learning outcomes, course redesign, and other activities are grounded in a 

review of current research on information literacy in higher education.  These build upon 

effective practices in in the field, particularly those of the ACRL.  In conducting their review of 

the literature and effective practices, QEP leaders started with three general questions and the 

following discussion is framed around them. 

1. What is information literacy? 

2. Where and how should it be taught? 

3. How can faculty assess it? 

1. WHAT IS INFORMATION LITERACY? 

In 2000, the Association of College and Research Librarians (ACRL) approved their 

Information Literacy Competency Standards for Higher Education, a document that defined IL 

as the ability to "recognize when information is needed and have the ability to locate, evaluate, 

and use effectively the needed information."  The document states that an individual who is 

information literate will be able to: 

 Determine the extent of information needed. 

 Access the needed information effectively and efficiently. 

 Evaluate information and its sources critically. 

 Incorporate selected information into one’s knowledge base. 

 Use information effectively to accomplish a specific purpose. 

 Understand the economic, legal, and social issues surrounding the use of 

information, and access and use information ethically and legally. 

This definition is used by ACRL to document five general standards, 22 performance 

indicators, and over 80 individual outcome statements.  This document from 2000 has served as 
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the basis for core competency learning outcomes for IL used by the State Council of Higher 

Education for Virginia and by the Virginia Community College System (VCCS), of which LFCC is 

a part as a state agency.  These agencies have required LFCC to incorporate this definition of 

information literacy in its general education competency framework and administer its general 

education assessment to meet this standard. 

In 2016, the ACRL released a significant revision of that document, replacing it with a 

“Framework for Information Literacy in Higher Education” that takes a meta-literacy approach 

that is informed by current research in what are called “threshold concepts.”  Threshold 

concepts, according to Meyer and Land (2006) and Cousin (2006), picture learning differently 

than models built on learning outcomes. With threshold concepts, instructors seek consensus 

on foundational and often abstract concepts that define a discipline and the way members of the 

discipline think and conduct their work.   Meyer and Land (2006) embrace threshold concepts as 

being transformative, irreversible, integrative, troublesome, and bounded (defined by the 

discipline itself). 

Cousin (2006) provides an overview of “threshold concept” as a construct for learning 

theory and pedagogy.  This work and that of Meyer and Land (2006) provide the theoretical 

framework for the 2016 ACRL framework. 

The ACRL Task Force drafted the 2016 document after a series of discussions and 

workshops in which members looked at the places in research and library work at which 

students get “stuck.” See Townsend, Hofer, Hanick, and Brunetti (2016) for a review of the 

“Delphi Study” process for determining threshold concepts.  For the Task Force, obstacles in the 

research process indicate conceptual hurdles or misunderstandings – not merely skill deficits, 

but the lack of a conceptual lens through which to focus and make sense of the task at hand.   

Researchers in threshold concept theory describe these stuck places as “liminal states”—

boundaries or thresholds—which serve as intellectual gateways to disciplinary practice.   There 
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are six concepts that the ACRL Task Force agreed upon that are elaborated in the 2016 

Framework. These are presented in Table 5. 

Table 5:  ACRL (2016) Framework Threshold Concepts  

1. Authority Is Constructed and Contextual:   
 
Information resources reflect their creators’ expertise and credibility, and are evaluated 
based on the information need and the context in which the information will be used. 
Authority is constructed in that various communities may recognize different types of 
authority. It is contextual in that the information needed may help to determine the level of 
authority required. 
 

2. Information Creation as a Process  
 
Information in any format is produced to convey a message and is shared via a selected 
delivery method. The iterative processes of researching, creating, revising, and 
disseminating information vary, and the resulting product reflects these differences. 
 

3. Information Has Value  
 
Information possesses several dimensions of value, including as a commodity, as a 
means of education, as a means to influence, and as a means of negotiating and 
understanding the world. Legal and socioeconomic interests influence information 
production and dissemination. 
 

4. Research as Inquiry  
 
Research is iterative and depends upon asking increasingly complex or new questions 
whose answers in turn develop additional questions or lines of inquiry in any field. 
 

5. Scholarship as Conversation  
 
Communities of scholars, researchers, or professionals engage in sustained discourse 
with new insights and discoveries occurring over time as a result of varied perspectives 
and interpretations. 
 

6. Searching as Strategic Exploration  
 
Searching for information is often nonlinear and iterative, requiring the evaluation of a 
range of information sources and the mental flexibility to pursue alternate avenues as new 
understanding develops. 

 

With each of these six concepts, the Framework provides a list of effective practices or 

activities that foster a developing understanding of the concept.  For example, under the first 

concept, a knowledge practice is using “research tools and indicators of authority to determine 
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the credibility of sources, understanding the elements that might temper this credibility.”  The 

ACRL authors list dispositions, or habits of mind, that are developed in conjunction with the 

threshold concept.  In the case of the first concept, for example, learners should “develop and 

maintain an open mind when encountering varied and sometimes conflicting perspectives.” 

While the ACRL 2016 Framework is the most well-known conceptual structure for IL in 

the U.S., it is not the only one.  The ACRL is a U.S.-based organization and counterparts in 

Europe have also developed frameworks for IL instruction.  England’s Society of College, 

National, and University Libraries (SCONUL) model defines IL as “an umbrella term which 

encompasses concepts such as digital, visual and media literacies, academic literacy, 

information handling, information skills, data curation, and data management” (SCONUL 

Working Group, 2011, p. 3).   The SCONUL framework establishes seven pillars of information 

literacy, each describing with a single word the activities of the literate person:  identify, scope, 

plan, gather, evaluate, manage, and present.   

Justine Martin (2013) reviewed the SCONUL framework along with three others:  A New 

Curriculum for Information Literacy (ANCIL), a project of Cambridge University); the Scottish 

National Framework; and the Welsh national framework.  Martin identifies two themes of these 

models - IL must be flexible and it must be integrated with learning.  Her review highlights other 

shared features of the models, including recognition that IL exists in multiple contexts and 

requires multidimensional learning.  She refers to IL as an integral part of overall academic 

literacy and notes that current conceptions of information literacy have an expanded view of 

participation in information. Martin suggests a new term, “produsage,” which is attributed to 

Jane Secker, to describe the work of those who both use and produce information in multiple 

contexts.   

There seems to be consensus in research and practice that fixed models of information 

literacy are not adequate for the realities faced by students, researchers, and members of 
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society in the 21st century’s “information economy.”  LFCC’s use of the ACRL framework is 

intended to ensure that its graduates are better prepared to meet these changing realities. 

2. HOW DO FACULTY TEACH INFORMATION LITERACY? 

How IL is conceived influences how faculty teach it. Is it a set of skills, or is it a matter of 

content – or both?  Should it be taught in a stand-alone course or workshop, or should it be 

embedded into content courses throughout a student’s curriculum?    

Some theorists suggest that IL is a discipline in its own right.  Townsend, Brunetti, and 

Hofer (2011) and Johnston and Webber (2005) advocate this approach, as does the ACRL 

Framework (2016).    On the other hand, others suggest that IL makes sense only in the 

contexts in which it is applied.   Farrell and Badke (2015) contend that IL is best taught 

embedded in other content or discipline courses.    

Similar debates have recently dominated discussions of two other cross-curricular skills - 

critical thinking and writing.  Willingham (2007) argues that critical thinking does not exist 

independent of a content area in which it is applied, while Facione (2015) and colleagues at 

Insight Assessment imply that critical thinking can be taught as a distinct subject.  In 

composition studies, the “Writing across the Disciplines” movement has stressed the need to 

connect writing instruction to a disciplinary context, while the “Writing about Writing” movement 

counters that composition and rhetoric are the disciplinary context for writing instruction (Downs 

and Wardle, 2007).  The developers of the ACRL Framework (2016) are clear that developing 

competence in these concepts demands an integrated curriculum: 

The authors of the ACRL framework realize that many information literacy librarians 

currently meet with students via one-shot classes, especially in introductory level 

classes. Over the course of a student’s academic program, one-shot sessions that 

address a particular need at a particular time, systematically integrated into the 

curriculum, can play a significant role in an information literacy program. It is important 
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for librarians and teaching faculty to understand that the Framework is not designed to 

be implemented in a single information literacy session in a student’s academic career; it 

is intended to be developmentally and systematically integrated into the student’s 

academic program at a variety of levels. This may take considerable time to implement 

fully in many institutions (ACRL, 2016, n.p.). 

The claim that IL needs to be embedded across an academic program (within a 

particular discipline) has been challenged, or at least questioned, in terms of its relevance to 

community colleges, where students focus on general education requirements rather than 

advanced disciplinary practice.  Reed (2015) argues that the new framework should be mapped 

back onto the practical “performance indicators” and outcomes of the former ACRL guidelines 

so that community colleges can use them more effectively.  She further suggests that some of 

the material presented within the framework is too advanced for students at community colleges 

and, in some cases, the concepts themselves (“scholarship as conversation,” notably) are 

simply not relevant to the two-year, community college reality.  Reed concludes that community 

colleges should take an “a la carte” approach to the Framework, incorporating what makes 

sense and leaving the rest as a point of theoretical discussion for librarians.   

How, then, can a college determine how to approach IL instruction?  The literature on 

research and practice in higher education provides some guidance. Heeding Reed’s (2015) 

advice, implementation must be adapted to the community college context.    

Four important points arise from this part of the QEP literature review: 

1. Colleges should gather baseline data in order to understand the habits and 

knowledge of students in their particular context. 

2. Collaboration with librarians for instruction and faculty development is essential. 

3. IL instruction should be considered throughout a program of study, not just at a 

single point.  
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4. Multiple structures, including course-embedded workshops and point-of-need 

consultation, should be part of the IL program 

 

Gather College-Specific Data 

The IL skills that students bring to college studies vary widely, but a number of studies 

suggest that first-year college students have significant deficiencies in IL skills.  For example, 

Blosser (2010) examined the IL skills of first-year community college students.  In her sample, 

98.2% of students scored “below proficient” on subscale two of the ILT and 75.3% scored below 

proficient overall.  No first-year student achieved an “advanced proficiency” rating on the test.  

Gustavson and Nall (2011) show that freshmen who have the weakest IL skills tend to be the 

most confident about their abilities.   Margolin and Hayden (2015) suggest that “these 

individuals don’t know what they don’t know” (p. 604).  In a study of students entering their 

clinical studies in health professions (i.e., not first-semester college students), Molteni and Chan 

(2015) note, “Confidence does not appear to be a reliable indicator of competence.”  Students’ 

experiences with technology prior to entering the community college may lead them and 

instructors to assume that students approach searches for information with some degree of 

proficiency and sophistication, but that assumption may not be correct.  

Moreover, a definition which limits the scope of IL to the mechanics of search engines or 

database searches can lead to instruction that does not meet the student at the point of greatest 

need.  Head (2013) studied the research behaviors of college students and found that defining 

and narrowing topics, critical beginning steps in research, were more often points of frustration 

or failure than the process of searching for information.  In searching, students resorted to 

strategies they were already familiar with (Google, Wikipedia, etc.).  In this case, instruction in 

the early stages of research is more appropriate than tutorials on using search engines.  Her 

findings are echoed by Fister (2013) and Margolin and Hayden (2015).   
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Investigating what students actually do, not what they report they know, Blythe and 

Gonzales (2016) look at the research practices of students at a four-year university who had 

completed a writing course which included a research component.  The authors are interested 

in whether and how students transferred skills taught in the writing course to research writing for 

other courses.  Using screen capture technology, they gathered data as students completed 

research for a biology course.  Students in this study were found to be most concerned about 

doing what the instructor required, as opposed to learning about the topic at hand, and they 

worked in isolation, using a relatively random set of sources.  The authors further suggest that 

the default research practices that students use (multiple windows open, cutting, pasting, and 

adapting language from source materials) are learned in high school and are conducive to a 

form of unintentional plagiarism known as patchwriting.  The authors conclude that these 

students did not yet work within “networks” of information. These findings suggest the need to 

examine what students are actually doing when they find, access, read (or fail to read), and use 

source material. Research by Howard, Serviss, and Rodrigue (2010) and the Citation Project 

echo this concern. 

In these studies, researchers explore what students actually do, rather than providing 

explicit instruction.  Conclusions from the studies then inform the design of instructional 

interventions for IL.  The challenge for a community college is its limitations in resources and 

expertise for conducting the kind of research that Project Information Literacy (Head) or the 

Citation Project (Howard) did.  As a community college, LFCC would benefit from connection 

with a larger university-level project in order to collect these data.    

The Learning Information Literacy across the Curriculum (LILAC) Project is a study 

conducted by faculty at Georgia Southern University.  Georgia Southern University faculty are 

seeking partner institutions for its investigation of what students actually do during a research 

task and LFCC will become a partner in the LILAC project as part of this QEP.   

 

Lord Fairfax Community College - Version 1.1

22



Build Collaboration between Faculty and Librarians 

The need for effective collaboration between faculty and librarians for the purpose of IL 

instruction cannot be overstated.   Librarians can and should be involved in IL instruction. 

However, Fister (2009) argues that it is even more important for librarians to focus on faculty 

development: 

. . . not just arranging a library session next Wednesday, but in providing opportunities to 

delve deeper into the complexities of making wise choices among abundant evidence, of 

formulating creative questions, of making sense of sources and using them to build 

something new (n.p.). 

Fister (2009) goes on to outline a faculty development program in IL at Gustavus 

Adolphus College with week-long faculty workshops.  Long-term faculty development plans at 

that institution have incorporated additional three-day workshops, as well as a summer 

workshop.   Fister reports on other collaboration models for faculty development.  At James 

Madison University, for example, stipends are awarded to faculty through an application process 

that connects faculty to librarians to develop embedded IL training in specific courses on 

campus.  Norgaard and Sinkinson (2017) state the need for faculty and librarian collaboration 

unequivocally: “Only by sharing conceptual discussions can we improve student learning” (p. 

22).  

Consider the Entire Curriculum 

Sinkinson notes that many colleges have centered IL instruction on a freshman writing 

course, given that these courses often include a research paper.  Instructors in first-year 

composition, however, may feel “overwhelmed by the many goals and objectives they are 

expected to meet,” making the addition of IL outcomes “one more item [for] an already full plate” 

(Norgaard and Sinkinson, 2017, p. 19).   

In her assessment of collaboration between faculty and librarians, Fister (2009) makes 

the following observation: 
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Rarely do these collaborations address the full range of information literacy skills in a 

holistic manner.  It is unusual for a department as a whole to determine what information 

literacy means for their discipline and where those skills will be learned.  And it’s even 

more rare for an undergraduate curriculum to articulate it as an agreed-upon cross-

curricular goal, championed by the entire faculty (n.p.).   

Schaub, Bravender, Cadena, and Kierkus (2017) study students’ understanding of 14 

commonly used library/IL terms at a state university. They find only a slight statistical difference 

in the performance of students at different points in their studies (freshman, sophomore, junior, 

senior).  Furthermore, there was no correlation between performance and exposure to library 

instruction.  This study underscores the need to take a comprehensive, across the curriculum 

view of IL and its development throughout an undergraduate program.   The findings also 

highlight the role of vocabulary in developing what the ACRL Framework (2016) calls 

“metaliteracy,” which:  

…offers a renewed vision of information literacy as an overarching set of abilities in 

which students are consumers and creators of information who can participate 

successfully in collaborative spaces. Metaliteracy demands behavioral, affective, 

cognitive, and metacognitive engagement with the information ecosystem. This 

Framework depends on these core ideas of metaliteracy, with special focus on 

metacognition, or critical self-reflection, as crucial to becoming more self-directed in that 

rapidly changing ecosystem (n.p.).  

To support the development of a metaliteracy approach to IL instruction at LFCC, this 

QEP looks specifically at courses that serve as foundational pieces of an academic pathway.  

Use Multiple Structures for Instruction 

While the Schaub, Bravender, Cadena, and Kierkus (2017) study did not indicate 

correlation between knowledge of IL vocabulary and library instruction, Roberts (2017) reports 

significant pre-/post-test gains for students who attend a library workshop crafted on the 
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problem-based learning model.  Unfortunately, whether the gains persist over time or are 

transferred to different contexts is not addressed in the study.  Nonetheless, there is evidence 

for limited benefits with workshops and one-shot IL instruction, particularly when there is sound 

pedagogical design.  

An alternative or complement to the workshop approach is embedded instruction. Alpi 

and Hoggan (2016) explore the development of threshold concepts for a specific 10-week 

summer course for graduate students.  The authors worked with the students throughout the 

research process (from design to public presentation of findings), serving as consultants.  The 

model of the study is similar to the “CUNY model” discussed in Farrell and Badke (2015).  

Librarians serve as curricular consultants with faculty in the discipline to design IL programs that 

are relevant to the specific discipline.  Farrell and Badke emphasize this kind of “situated 

learning” as potentially more effective than a workshop approach.   

Within course structures, the research also suggests the need for instructors to revisit 

the structure of their research assignments (Jamieson, 2017; Yancey, 2017; Blackwell-Starnes, 

2017).  The LILAC study brings together faculty and librarians from multiple institutions to 

examine how students seek and use information for college courses.  Blackwell-Starnes (2017) 

reports on results from the LILAC project’s pilot studies, which indicate that students are more 

concerned with meeting assignment requirements than learning or applying information literacy 

skills.   Using what they call the Research Aloud Protocol (RAP), students complete a 15 minute 

research session using screen capture technology.  According to Blackwell-Starnes, “The RAP 

sessions show that students focus on the final product requirements and that this may hinder 

their ability to develop crucial IL skills, specifically the ability to define and articulate needed 

information and the ability to locate the needed information efficiently” (p. 141).  In other words, 

the very structure of assignments may actually impede the development of IL skills.   

These findings suggest a need for the QEP to support course-based research and 

faculty professional development to strengthen IL skill instruction through assignment design.  
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Feekery, Emerson, and Skyrme (2017) confirm this recommendation: “When explicit support in 

designing learning tasks and assessments that facilitate IL development is provided, student 

engagement in IL is improved” (p. 358).   

The literature suggests that both workshops and carefully structured course/program 

embedded instruction can help students advance towards IL. 

3. HOW DO FACULTY ASSESS INFORMATION LITERACY? 

Oakleaf (2014) examines the question of assessment in terms of the revised ACRL 

Framework.  She argues that learning outcomes can be compatible with threshold concepts and 

useful for assessment: 

In fact, threshold concepts are very well suited to learning outcomes assessment, as 

long as the assessments permit the use of authentic assessment approaches, provide 

useful feedback to students to help them over the “stuck places”, emphasize individual 

variation in the journey that students travel to achieve them, recognize that learners may 

redefine their sense of self, link learning and grading in meaningful ways, organize 

programmatic assessment around  transformational ideas, and support metacognition.  

(Oakleaf, 2014, n.p.) 

In Oakleaf (2008), three types of assessment are described for IL:  (1) the fixed-choice 

test (such as the ILT); (2) performance assessment (such as iSkills); and (3) rubrics.  She 

contends that each type of assessment offers benefits and challenges and urges institutions to 

develop and implement performance assessments and rubrics.  Her conclusion corresponds 

with the LFCC faculty’s current understanding of learning theory and the use of assessments 

that can be better adapted to a local context. 

Finley (2011) reviews the use of VALUE rubrics, which were created by faculty from 

across the country and cover 15 subjects.  Her study concludes that the rubrics are usable and 
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reliable for the competencies tested, which include critical thinking, integrative learning, and 

civic engagement. The rubrics also work in cross-disciplinary applications. 

In concluding this literature review, the research does not define a single standard for 

assessing IL and the effects of instruction in IL.  Rather, a multiple-methods approach is 

recommended and this is what the LFCC QEP plan will implement with assessment at different 

points in the educational experience, assessment at the course and institution level, 

development of a faculty-scored rubric, IL competency testing using nationally normed 

instruments, pre-/post-testing of redesigned course sections with a locally-developed IL test 

related to the QEP SLOs, and participation in LILAC scoring of artifacts from the student 

research process.     
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ACTIONS TO BE IMPLEMENTED 

The learning outcomes and framework for the QEP design are derived from research 

highlighted in the literature review.  The plan will include both stand-alone information literacy 

instruction (Roberts, 2017; Townsend, Brunetti, and Hofer, 2011; Johnston and Webber, 2005) 

and content-embedded instruction and support (Farrell and Badke 2015; Willingham, 2007) 

through the redesign of critical introductory and second semester courses that have high 

enrollment demand and are required by most career pathways at the college.   Assessment 

results required by the QEP will help drive instructional innovation, following the suggestions of 

Head (2013) and Blythe and Gonzalez (2016), and on-going faculty development in 

collaboration with librarians is integral to the plan.   

The QEP Leadership Team, working with the goals and student learning outcomes and 

incorporating lessons learned from the review of the literature and effective practices, has 

identified six critical courses for instructional redesign in information literacy. These include:  

SDV 100 – College Success Skills 

ENG 111 – College Composition I 

ENG 112 – College Composition II 

CST 100 – Principles of Public Speaking 

BIO 102 – General Biology II 

ITE 119 – Information Literacy   

COURSE SELECTION 

These six courses were selected because of their critical position in the College’s guided 

pathways.  Following the work of the Community College Research Center (CCRC), LFCC has 

designed “guided pathways” to ensure that students in each discipline cluster make efficient 

progress towards a credential.  The guided pathways model outlined by Bailey, Jaggars, and 

Jenkins (2015) and Jenkins, Lahr, and Fink (2017) encourages alignment across pathways in 
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the first and second semesters, allowing students who want to change programs to do so 

without having to add courses to their degree plan.  According to the CCRC overview, “Critical 

courses and other milestones are clearly identified on program maps, [and] student learning 

outcomes are specified across programs” (Bailey, Jaggars, and Jenkins, 2015, p. 2).  The six 

courses selected for the QEP are critical to the introduction and reinforcement of information 

literacy skills.  Table 6 documents high enrollment courses from spring 2014 through spring 

2017 with the total from summer 2009 to spring 2017.  

Table 6: Trends in High Demand Course Offerings by Semester  

 

Each targeted course is discussed briefly below. 

SDV 100/101 (College Success Skills): This one credit course is required in all 

pathways, and it serves as an introduction to college-level skills and college culture.  It has been 

the third highest enrolled course at the College from summer 2009 to spring 2017.  It includes 

an IL learning outcome in its syllabus.   

ENG 111 (College Composition I): This three credit-course has historically been the 

highest enrolled at the College and it is required for all pathways. According to the QEP faculty 

survey of classroom teaching about IL, the average faculty rating of the IL focus of the course is 

3.5 out of 4.  ENG 111 student learning outcomes state that students should be able to write a 

researched essay that: (1) demonstrates the ability to locate, evaluate, and select appropriate 

Lord Fairfax Community College - Version 1.1

29



outside source information; (2) appropriately integrates outside source information; and (3) 

accurately cites outside source information according to documentation guidelines. 

ENG 112 (College Composition II):  This three credit-course has been the second 

highest enrolled at the College and is required in most pathways.  The course includes a 

significant focus on research, and students are required to write a researched essay of at least 

1,500 words.  Faculty teaching the course rated it 3.8 out of 4 in information literacy focus, 

according to the QEP faculty survey. 

CST 100 (Principles of Public Speaking):  This three credit-course is the eighth 

highest enrolled at the College and is required in most pathways.  The course focuses on oral 

communication, with specific emphasis on planning and delivery of different types of speeches.  

Its learning outcomes include IL skills. CST 100 faculty rated the course 3.0 out of 4 in terms of 

its information literacy focus, according to the QEP faculty survey. 

BIO 102 (General Biology II):  BIO 102 is the second semester of introductory biology, 

which is the most popular of the lab sciences for LFCC students.  A lab science sequence is 

required in most pathways.  The course includes a research project. Faculty teaching the course 

rate their information literacy focus as 3 out of 4, according to the QEP faculty survey.  Projects 

from this course are presented at LFCC’s annual Student Research Symposium.   

ITE 119 (Information Literacy):  This course focuses on IL, but is relatively new in its 

place within the pathways.  ITE 115, Introduction to Computer Applications and Concepts, was 

the course most often recommended to meet an information technology requirement prior to the 

development of pathways and metamajors.  However, most of the pathways now recommend 

ITE 119 to fulfill the information technology requirement.  The student learning outcomes of this 

course align closely to those of the QEP. These include: 

 Define Information Literacy 

 Explain the role of information technology within information literacy. 
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 Demonstrate the ability to effectively use the LFCC library and its available 

resources and services. 

 Demonstrate the ability to complete a simple and complex research task by 

identifying the information needed and obtaining the information from appropriate 

and valid electronic sources 

 Demonstrate the ability to efficiently seek and secure relevant information from 

electronic sources such as databases, internet search engines, and online 

 Identify security and ethical issues relating to information literacy 

 Identify privacy and intellectual property issues relating to information literacy. 

 Use libraries and other network/Web accessible information repositories. 

Regardless of their chosen pathway, most students will receive introductory instruction in 

IL in several of these foundational courses.   

INSTRUCTIONAL REDESIGN IN TARGET COURSES 

According to the CCRC, in a guided pathways model, “Assessment is used to diagnose 

areas where students need support, [and] instruction in foundation skills is integrated into and 

contextualized with critical program courses” (Bailey, Jaggars, and Jenkins, 2015, p. 2).   In this 

case, IL is a “foundation skill,” and the six target courses are “critical program courses.”   

Instructional improvement will be guided by a three-step redesign process:  (1) a review 

of the course learning outcomes (and updates if needed); (2) implementation of a pedagogical 

innovation addressing the IL outcome; and (3) assessment of the outcome using the LFCC 

Information Literacy Assessment test.   Course redesign will be done during the first three years 

of the QEP, with on-going assessment, improvement, and expansion of best practices during 

the final years of the plan. The course redesign sequence is as follows: 
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2017-2018 Current year    SDV 100 and ENG 111 

2018-2019 QEP Year One  ENG 112 and BIO 102 

2019-2020 QEP Year Two  CST 100 and ITE 119 

2020-2023 QEP Years Three – Five  Expansion of best practices 

CURRENT YEAR ACTIVITIES 2017-18 

 In 2017-2018, the QEP is focusing on SDV 100 and ENG 111.   Dr. Jay Gillispie, Dean 

of Humanities, Social Sciences, and Student Development, is coordinating SDV redesign 

efforts.  In spring 2017, the SDV syllabus and learning outcomes were updated and the 

following IL learning outcome was adopted:  Students complete a library assessment measuring 

their understanding of library resources and how to identify and locate credible resources for 

research purposes.  All sections of SDV require students to complete the library assessment 

activity and the data will be collected at the end of fall 2017 by Greg Armstrong, LFCC librarian, 

as part of the redesign of this course.   To accomplish this, all SDV sections include an IL 

session led by LFCC librarians and all sections will introduce students to the LFCC Information 

Literacy Lexicon. 

The Lexicon was created by LFCC student Katie Horn, who collaborated with Greg 

Armstrong, librarian and Director of Tutoring Services, on this QEP booklet of 80 IL terms.  The 

Lexicon is being distributed to all faculty and staff this August. It will also be available as a web 

link for students in SDV courses. Katie developed the Lexicon based on her interactions with 

students who come to the LFCC Learning Center for tutoring and help with research papers.  

Terms are defined in student-friendly language and are cross-referenced for ease of use.  This 

is a student-focused QEP document written by a student, for students, and based on student 

experiences. 

In preparation for course redesign, the QEP Development Team evaluated online 

modules for teaching and reinforcing IL skills.  Student members of the Development Team 
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were invited, along with faculty and staff, to review Blackboard's commercially developed 

information literacy modules.  Feedback from the team led to a decision not to use these 

modules 

While the Blackboard modules were evaluated as being less well designed and not 

student-friendly, online instructional modules from the vendor Credo were deemed more 

effective. ENG 111 instructors are investigating the use of Credo information literacy modules 

purchased by the LFCC library in fall 2017.  During this fall, ten instructors will use Credo 

modules in their ENG 111 courses. These include sections delivered with face-to-face, online, 

and hybrid modes.  These sections are taught by all types of faculty, including full- and part-time 

and dual enrollment. Twenty sections with a total of approximately 240 students will use the 

Credo modules.  The Credo modules will be used each of the five years of the QEP.  

The Information Literacy Assessment (ILA) test developed by LFCC‘s English 

Department will be administered with pre- and post-testing at the beginning and end of 

redesigned ENG 111 courses, including those using Credo.  This homegrown ILA tool was 

developed to provide results on student success using student learning outcomes tied to 

program offerings at the College.  

In addition to the use of Credo modules for IL instruction, two instructors will investigate 

research-based changes to pedagogy.  Instructor Ruth Holmes will use an innovative “source 

trails assignment” adapted from Blackwell-Starnes (2017).  Dr. Miriam Moore will explore the 

use of the BEAM framework for reading source and understanding source material (Bizup, 

2008) in a section of ENG 111 tied to a corequisite English as a Second Language (ESL) 

support course.  Both of these courses will also include pre-/post-test ILA assessment. 

The QEP Communications Team will promote the goals and learning outcomes of the 

QEP to faculty, staff, students, and community members.  The team’s communication plan 

includes a student-developed video, a dedicated QEP page on the LFCC website, and 

distribution of variety of QEP related resources and promotional materials.  The QEP will 

Lord Fairfax Community College - Version 1.1

33



continue to be presented at important College professional development events, such as the fall 

Convocation, the Adjunct Academy, the Dual Enrollment Professional Development Session, 

and the All-Employee Event in May 2018.  The QEP Communications Plan for dissemination is 

included in the Appendix.   

The QEP Team will also promote and facilitate faculty development activities in 2017-

2018.  The CCRC overview of the guided pathways model highlights instruction through a focus 

on faculty development.  It recommends that “faculty collaborate to define and assess learning 

outcomes for entire programs,” and be “trained and supported to assess program learning 

outcomes and use results to improve instruction” (Bailey, Jaggars, and Jenkins, 2015, p. 2).  

Specifically, in 2017-2018, faculty development will include (1) conference attendance; (2) 

participation in Project LILAC; (3) collaboration with other LFCC faculty to develop a cross-

disciplinary rubric; and (4) evaluation and revision of faculty IL projects.  

Conference Attendance: Three faculty and two librarians will attend the Georgia 

International Conference on Information Literacy in September 2017 and in 2019.  This 

conference brings together researchers, instructors, and librarians to “provide the opportunity to 

share research and best methods related to teaching, learning, and assessing” IL skills. 

According to the conference website, it assists faculty in knowing how to do the following: 

 Determine the extent of information needed in a given situation. 

 Access the needed information effectively and efficiently. 

 Evaluate information and its sources critically. 

 Incorporate selected information into one’s knowledge base. 

 Use information effectively to accomplish a specific purpose. 

 Understand the economic, legal, ethical, and social issues surrounding the use of 

information. 

The conference will also highlight on-going results of research through Project LILAC.   

Lord Fairfax Community College - Version 1.1

34



In addition, two librarians will attend the annual LOEX (Library Orientation Exchange) 

conference in May, 2018.  The conference focuses on information literacy, library instruction, 

and technology.  Information from the conference will support librarians’ role in the QEP and 

foster innovations in collaborations between faculty and librarians. 

Rubric Development: In addition to the conference, in spring 2018 a group of 

approximately 15 faculty will begin development of a cross-disciplinary IL rubric that can be 

used as a course or pathway tool to help improve student success.  Faculty attending the 

Georgia International Conference will serve as small group facilitators.  Through these internal 

professional development workshops, faculty will learn to: (1) identify key components of IL; (2) 

discuss differences in how information literacy is instantiated in various disciplines; and (3) 

understand the ACRL Framework (2016), sample rubrics, and evaluation tools.  Based on this 

faculty development experience, faculty will then create an IL rubric that reflects LFCC’s 

understanding of key IL concepts and the QEP learning outcomes.  Faculty investment in the 

process of rubric development will foster improved IL student learning outcomes in pathways 

and programs, promote cross-disciplinary collaboration, and provide a context for improving 

teaching and learning in the pathways. The rubric will be designed to promote faculty reflection 

and discussion to improve instruction related to the QEP’s nine IL student learning outcomes. 

Project LILAC: The QEP Leadership Team will coordinate data collection for 

participation in Project LILAC (Learning Information Literacy across the Curriculum), looking at 

student research behaviors through a tool called the Research Aloud Protocol (RAP).   Project 

LILAC seeks partner institutions for its investigation of what students actually do during a 

research task.  In spring 2018, LFCC will become an institutional partner on this project.  Under 

the leadership of Dr. Miriam Moore and Dr. Kim Lewis, LFCC will recruit a sample of 50 to 100 

student participants to prepare RAPs.  LFCC will then submit these artifacts of student research 

efforts to Georgia Southern for transcription and analysis.   
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Participation in Project LILAC will connect LFCC’s faculty to a larger community of 

researchers in information literacy and provide invaluable descriptive data about the research 

practices of LFCC students.   It is hoped that the scoring of artifacts by LILAC researchers will 

inform improvements at LFCC in teaching and learning for activities in the classroom and in the 

library.  Participation in this research study will help faculty gain insight into students’ research 

process, not just the final product of their research.    

YEAR ONE 2018-19 

In 2018-19, LFCC faculty will redesign and implement instructional innovations in two 

additional courses - ENG 112 and BIO 102.  To support redesigned pedagogy, instructors may 

apply for mini-grants to conduct IL-related projects.  These cover stipends, equipment, training, 

or other needed resources.   Since both are second semester courses likely to be taken in the 

spring, the implementation and assessment of redesigned sections of the courses will be done 

in spring 2019.  The Information Literacy Assessment test developed by the English department 

will be used for pre-/post-testing to assess ENG 112.  A version of this same test will be 

adapted for a biology context by LFCC faculty in this field and will be used to assess redesigned 

instruction in BIO 102 and administered pre-/post-instruction in IL. 

Faculty development in the 2018-19 academic year involves two activities. First, 

assessment results will be shared and discussion facilitated about the pre- and post-testing for 

ENG 111 and SDV 100 redesign.  The Information Literacy Test of Madison Assessments will 

be administered to degree program graduates in spring 2018 and the results will be made 

available as soon as possible (fall 2018 or spring 2019) from the vendor and used to discuss IL 

concepts in the pathways and programs. Second, the faculty-designed IL rubric will be 

implemented in other targeted courses where IL is already incorporated as a program student 

learning outcome.  In addition, faculty will be invited to review transcripts and analysis of results 

from LFCC’s participation in Project LILAC. 
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Data Review:  Throughout the academic year, LFCC’s Teaching Excellence Committee, 

under the leadership of QEP co-chair Dr. Brenda Wiens, will lead academic division deans and 

program leads in a review of the IL assessment data and discussion of pathway and program 

contexts.  This is intended to help encourage faculty to adopt best practices, apply for mini-grant 

projects, think deeply about course and/or program SLOs, and participate in upcoming QEP 

initiatives.     

Rubric Implementation: A sample of faculty teaching capstone courses associated with 

LFCC’s pathways will be asked to identify and propose one assignment for IL assessment that 

uses the new faculty-designed rubric.  Instructors will collect a sample of artifacts of student 

work for scoring with the rubric.  In the spring, participating faculty and librarians will use the 

rubric to assess this sample of artifacts across disciplines.  This cross-disciplinary scoring with 

the rubric is designed to promote discussion about improving teaching and learning, create 

normed scores for the calculation of inter-rater reliability, and provide support for assignment 

design and rubric development.  

As part of dissemination efforts and informing faculty development, an annual activity of 

the College, developed as part of a previous QEP and called the LFCC Critical Thinking and 

Research Student Symposium, will be expanded during spring 2019.  A juried public forum will 

be held for students to present their research and to share IL-related projects in pathway 

courses.  The current Symposium includes the divisions representing the sciences and the 

humanities and social sciences.   In expanding this program for the QEP, a third division of the 

College will be added - Business, Education, and Technology.  The cross-disciplinary IL rubric 

will be used to score projects and determine divisional winners.   

In 2018-19, the communications focus of the QEP will shift from ensuring broad 

awareness and support of the plan to sharing information, resources, and results as they 

become available.  The leader of the QEP communications working group will: (1) update the 

QEP page on the LFCC website; (2) maintain a calendar of QEP activities; (3) publish a monthly 
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update with professional development opportunities for faculty and staff; and (4) coordinate with 

the QEP teams and co-chairs to archive resources, newsletters, and links to data in a location 

easily accessible to faculty.  

 

YEAR TWO 2019-20 

In 2019-20, faculty will redesign the courses CST 100 and ITE 119 to implement 

redesigned instruction in information literacy.  The courses will be assessed using a modified 

version of the LFCC Information Literacy Assessment with pre-/post-testing.  To support 

professional development related to the redesign and improved student success, mini-grants 

will be offered to instructors for IL projects.    

Faculty development in 2019-20 will continue to focus on reviewing and discussing pre-

/post-test assessment results, extending best practices, and using the faculty-designed rubric in 

capstone courses and projects. One or more norming sessions will be held during in the spring 

2020 semester to promote effective rubric scoring for new faculty users.   

The College will continue to support the Student Research Symposium to showcase IL 

projects.  Information regarding the Symposium and other 2019-20 activities, along with shared 

resources and data, will be communicated through the website and monthly updates. 

YEARS THREE TO FIVE 2020-23 

In the last three years of the QEP, LFCC will expand and adapt the redesigned IL 

pedagogy used in the six targeted courses, with on-going assessment, revision, and refinement 

of the rubric and instructional strategies.  Faculty development will emphasize on-going use of 

data for improvement in instruction and program/pathway evaluation, continued use of the 

rubric, and the exchange of assignments, instructional techniques, faculty projects, and best 

practices in feedback and assessment.  In addition, instructors may continue to apply for mini-
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grants to support redesigned teaching to improve student success in IL.  The College will 

continue to give students opportunities to present research projects through the Student 

Research Symposium.   

Communication with stakeholders will continue through the website, shared faculty 

resources, and regular newsletters.  The QEP Leadership Team will coordinate with program 

leads and the Teaching Excellence Committee to transition QEP structures and programs for 

sustainability.  These will lead to ongoing improvements in teaching, learning, and assessment 

at LFCC, especially in the use of rubrics to improve student success.  

 

TIMELINE 

Based on the list of activities for each year of the QEP, a calendar was developed to 

guide the implementation of the QEP plan.   

In overview, redesigned pedagogy for IL skills and concepts will be implemented for six 

target courses during the current year and the first two years of the plan.  These innovations in 

teaching and learning are sustained in later years, with on-going evaluation through an LFCC-

designed IL assessment test, biennial administration of two national instruments (ILT and CAT), 

and the development and implementation of a faculty-designed IL rubric.  Special activities 

designed to support the improvement of teaching and learning for student success in IL include 

the faculty mini-grant projects, professional development, and the Research Symposium. 

The following tables document each of year of QEP activity, with dates, description, 

deliverables with due dates, and staffing responsibility. 

 

 

 

 

 

Lord Fairfax Community College - Version 1.1

39



Table 7:  Current Year (2017-18)   

Time Activity Deliverables, 
Assessments, and 
Due Dates 

Person 
Responsible 

August 
2017 

Convocation: Distribute plan 
overview and copies of 
Information Literacy Lexicon 

 Leadership Team, 
Publicity Team 

August 
2017 

Information Literacy Training 
Workshop (adjunct orientation) 

 Kim Lewis and 
Miriam Moore 

August 
2017 

Dual Enrollment/Adjunct 
Professional Development 

 Miriam Moore and 
Kim Lewis 

August 
2017 

ENG 111 Faculty training: Credo 
Modules 

 David Gray  

August 
2017 

Pre-testing with Information 
Literacy Assessment (ILA) in 
ENG 111 sections 

Pre-tests completed 
for 15 week courses 
by September 1.  
Pre-tests completed 
for 12 week courses 
by September 24. 

Miriam Moore and 
Kim Lewis 

September 
2017 

Attend Georgia International 
Conference on Information 
Literacy  - Project LILAC 

 Miriam Moore, 
David Gray, Kerry 
Kilpatrick, Brenda 
Wiens, Kim Lewis 

Fall 2017 SDV Library Instruction  Library assessment 
results due to Greg 
Armstrong by 
December 15 

SDV faculty 
Greg Armstrong 

December 
2017 

Post-testing with Information 
Literacy Assessment (ILA) in 
ENG 111 

Post-testing 
conducted between 
December 1 and 
December 10.  

Miriam Moore and 
Kim Lewis 

January 
and 
February 
2018 

Review data from SDV redesign 
and recommend adjustments 

Revision 
recommendations 
due to QEP 
Leadership by 
February 28. 

QEP Leadership, 
Jay Gillispie and 
Greg Armstrong 

January 
and 
February 
2018 

Review data from ILA pre-/post-
tests in ENG 111 redesign and 
recommend adjustments 

Revision 
recommendations 
due to QEP 
Leadership by 
February 28. 

Miriam Moore, Kim 
Lewis, and English 
department. 

February-
April 2018 

IL rubric development Rubric due by April 
30. 

Brenda Wiens and 
Teaching 
Excellence Team 

March-April 
2018 

Revisions to SDV and ENG 111 
instruction 

Final revisions due English 
Department and 
SDV working 
group 
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Time Activity Deliverables, 
Assessments, and 
Due Dates 

Person 
Responsible 

March 2018 Adjunct Workshop: Presentation 
from SDV and ENG 111 redesign 

 Brenda 
Wiens/Teaching 
Excellence Team 

January-
April 2018 

Recruitment of participants and 
completion of RAPs for Project 
Lilac 

At least 50 RAPs 
recorded and 
returned to Georgia 
Southern for 
evaluation by May 15 

Miriam Moore 
Kim Lewis 

April 2018 Dual Enrollment Professional 
Development:  Focus on ENG 
111  

 QEP Leadership 
Team 

April 2018 Administer Information Literacy 
Test of Madison Assessments to 
degree graduates 

ILT test for all degree 
graduates  

Miriam Moore, 
John Milam, and 
Nancy Smith 

April 2018 Student Research Symposium  QEP Leadership 
Team 

May 2018 LOEX Conference, Houston, TX  David Gray and 
Kerry Kilpatrick 

May 2018 Review and evaluation of Credo 
use  

 English faculty, 
David Gray and 
Kerry Kilpatrick 

June 2018 2017-18 Review 2017-2018 report 
due to President and 
VPs 

QEP Leadership 
Team, John Milam, 
Nancy Smith 

 

Table 8: QEP Year One (2018-19)  

Time Activity Deliverables, 
Assessments, and 
Due Dates 

Person 
Responsible 

August 
2018 

Convocation: Updates, 
distribution of 2017-2018 report 

 QEP Leadership 

August 
2018 

Applications for fall mini-grants 
due 

 QEP Leadership 

August 
2018 

Dual Enrollment/Adjunct 
Professional Development 

 Miriam Moore and 
Kim Lewis 

August – 
September 
2018 

ILT test administered to cohort of 
in-coming first-year students for 
use in cross-sectional analysis 

ILT test to be 
completed by 
September 15 

John Milam, Nancy 
Smith 

Fall 2018 Implementation of revisions to 
SDV 100 and ENG 111 
redesigns, with assessments  

Pre-testing for ENG 
111 revision: August-
September 
Post-testing for ENG 
111: December 1-10. 
 

ENG 111 and SDV 
100 faculty 
Greg Armstrong 
Miriam Moore 
Kim Lewis 
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Time Activity Deliverables, 
Assessments, and 
Due Dates 

Person 
Responsible 

All assessments due 
by December 15 

Fall 2018  Review of data (in cross-
disciplinary sessions, division 
meetings, and department 
meetings) 

 Brenda Wiens and 
Teaching 
Excellence Team 

Fall 2018 Applications for spring mini-
grants due 

 QEP Leadership 

Fall 2018 Collection of sample artifacts for 
initial use of faculty-designed 
rubrics 

Artifacts due by 
December 15. 

QEP Leadership, 
Program leads 

January  
2019 

ILA pre-testing for instructional 
redesign in ENG 112 and BIO 
102 

Pre-testing complete 
by January 31. 

Miriam Moore, 
Brenda Wiens, Kim 
Lewis 

Jan-May 
2019 

Implementation of instructional 
redesign, ENG 112 and BIO 102. 

 ENG and BIO 
faculty 

March-April 
2019 

On-going faculty development, 
norming with faculty-designed 
rubric 

 Brenda Wiens and 
Teaching 
Excellence Team 

March – 
April 2019 

CAT Test Administration 150-200 CAT tests 
administered in 
second semester 
ENG courses. 

Miriam Moore 

March 2019 Adjunct Professional 
Development Workshop 

 Teaching 
Excellence Team, 
Brenda Wiens 

April  
2019 

Dual Enrollment Professional 
Development  

 QEP Leadership 
Team 

April 2019 Student Research Symposium  QEP Leadership 
Team 

April-May 
2019 

ILA Post-testing in ENG 112 and 
BIO 102 

All post-testing 
complete no later 
than May 10 

ENG 112 and BIO 
102 faculty 

May 2019 CAT Scoring Workshop Scored materials 
returned to 
Tennessee Tech no 
later than May 30 for 
analysis. 

Miriam Moore and 
faculty cohort 

May 2019 Review and evaluation of Credo 
use  

 English faculty, 
David Gray and 
Kerry Kilpatrick 

June 2019 Fall 2019 mini-grant project 
applications due 

 QEP Leadership 
Team 

June 2019 2019-20 review and report Summary report due 
to President and VPs 
by June 15 

QEP Leadership 
Team, John Milam 
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Table 9: QEP Year Two (2019-20)  

Time Activity Deliverables, 
Assessments, and 
Due Dates 

Person 
Responsible 

Summer 
2019 

Selection of fall mini-grants  QEP Leadership 
Team  

August 
2019 

College-wide update at 
Convocation 

 Leadership Team 

August 
2019 

Dual Enrollment/Adjunct 
Professional Development 

 Miriam Moore and 
Kim Lewis 

September 
2019 

Georgia Information Literacy 
Conference – Project LILAC 

 Selected faculty 
and librarians 

Fall 2019 Review data from ILA pre-/post-
testing in ENG 112 and BIO 102 
redesign; recommend 
adjustments. 

Recommendations 
for adjustments due 
by December 1 

English and 
Biology faculty 

August-
September 
2019 

ILA pre-testing for CST 100 and 
ITE 119 instructional redesign.  

Pre-testing 
completed by 
September 30. 

CST and ITE 
faculty 

Fall 2019 Implement instructional redesign 
in CST 100 and ITE 119. 

 CST and ITE 
Faculty 

Fall 2019  Faculty Development:  Review 
multiple sources of data in cross-
disciplinary sessions, division 
meetings, and department 
meetings 

 Teaching 
Excellence Team, 
Deans, and QEP 
Leadership 

November 
2019 

Mini-grant project applications for 
spring 

  

December 
2018 

ILA post-testing for instructional 
redesign in CST 100 and ITE 
119. 

Post-testing 
completed by 
December 15 

CST and ITE 
faculty 

January and 
February 
2020 

Review assessment results from 
CST 100 and ITE 119 and 
recommend adjustments 

Revisions and 
adjustments due by 
February 28 

CST and ITE 
faculty 

January 
2020 

ILA pre-testing for ENG 112 and 
BIO 102 instructional redesign 
revisions 

Pre-testing complete 
by January 31 

ENG and BIO 
faculty 

January-
April 2020 

Implementation of revisions to 
ENG 112 and BIO 102 redesign 

 ENG and BIO 
faculty 

January-
April 2020 

On-going professional 
development  
* Data review by division, 
program, and department 
* Rubric norming session 
* Adjunct/dual enrollment faculty 
development 
* Shared best practices, 
workshops, and brown bags, as 
needed 

 Brenda Wiens and 
Teaching 
Excellence Team 
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Time Activity Deliverables, 
Assessments, and 
Due Dates 

Person 
Responsible 

April 2020 Student Research Symposium  QEP Leadership 
Team 

April-May 
2020 

ILT Testing (degree graduates) All degree graduates 
complete ILT 

John Milam, Nancy 
Smith 

April-May 
2020 

ILA post-testing for revised 
redesign in ENG 112 and BIO 
102 

Post-testing 
completed by May 10 

BIO and ENG 
faculty 

May 2020 Mini-grant projects applications 
for fall due 

 QEP Leadership 

May 2020 LOEX Conference  David Gray, Kerry 
Kilpatrick 

May 2020 Review and evaluation of Credo 
use  

 English faculty, 
David Gray and 
Kerry Kilpatrick 

June 2020 Prepare report for 2019-20 
activities 

Report due to VPs 
and President by 
June 30 

QEP Leadership 
Team, John Milam 

 
Table 10:  QEP Years Three to Five (2020-21 to 2022-23) 

Time Activity Deliverables, 
Assessments, and 
Due Dates 

Person 
Responsible 

August  College-wide update at 
Convocation 

 Leadership Team, 
Publicity Team 

August-May   On-going Professional 
Development 

 Data review by division, 
program, and department 

 Rubric norming session 

 Adjunct/dual enrollment 
faculty development 

 Shared best practices, 
workshops, and brown bags, 
as needed 

 QEP Leadership 
Team,  
Teaching 
Excellence 
Committee 

August-May On-going revision and ILA pre-
/post-test assessment in target 
courses 

 Course Faculty 

Fall  Mini-grant project applications for 
spring due 

 QEP Leadership 
and Faculty 

April Student Research Symposium  QEP Leadership 

March-May CAT testing:  2021, 2023 
ILT testing:  2022 

 Miriam Moore, 
John Milam, Nancy 
Smith 

May Review and evaluation of Credo 
use  

 English faculty, 
David Gray and 
Kerry Kilpatrick 

Lord Fairfax Community College - Version 1.1

44



Time Activity Deliverables, 
Assessments, and 
Due Dates 

Person 
Responsible 

June Mini-grant project applications for 
fall due 

 QEP Leadership 

June Annual report development Annual report due to 
VPs and President 
by June 30 

QEP Leadership 
and John Milam 

 

 

ORGANIZATIONAL STRUCTURE 

LFCC’s QEP effort will be led by the QEP Leadership Team, which includes the 

following: 

 QEP Chair: Dr. Miriam Moore, Professor of ENG/ESL at the Middletown Campus 

 QEP Co-Chair (Professional Development coordinator):  Dr. Brenda Wiens, 

Professor of Biology, Middletown Campus 

 QEP Co-Chair (Fauquier/Vint Hill coordinator):  Dr. Kim Lewis, Professor of English, 

Humanities, and Communication, Fauquier Campus 

 QEP Publicity/Communications coordinator: Stacey Ellis, Associate Professor of 

Health and Physical Education, Middletown Campus 

The QEP Chair coordinates the QEP Leadership Team and reports in this capacity to Dr. 

Kim Blosser, Vice-President of Academic and Student Affairs.  Leadership position descriptions 

and biographies of those in leadership roles are included in the Appendix.  In consultation with 

the College’s SACSCOC Liaison, Dr. John Milam, and the President, Dr. Cheryl Thomson-

Stacy, Dr. Blosser provides oversight of the QEP.  The QEP Chair and Co-Chairs provide 

coordination of the QEP working groups.  Additional personnel to support the QEP are listed in 

Table 11 below.   
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Table 11:  QEP Support Personnel 

Name Title QEP Role 

Dr. John H. Milam Director of Planning, 
Assessment, and 
Accreditation 

Assessment, coordination of 
QEP with LFCC’s five-year 
strategic plan  

Nancy Smith 
 

Director of Institutional 
Research and Effectiveness 

Data Analysis and Support 

Aaron Riddle Graphic Design and Digital 
Media Specialist 

Video, Publicity Support, 
Logo Design 

Angela Kaylor Printing Services Coordinator Printing Services 

Dr. James Gillispie Dean, Humanities, Social 
Sciences, and Student 
Development 

SDV Coordinator, Liberal 
Arts/General Studies 
Pathways Consultant 

Dr. Brandon Shaw Dean of Science, 
Engineering, Math, and 
Health 

Engineering, Math, and 
Science Pathways Consultant 

Dr. Patricia Lawson Dean of Health Professions Health Career Pathways 
Consultant 

Dr. Karen Kellison Dean of Business, Education, 
HIM, and Technology 

Business, Education, HIM, 
and Technology Career 
Pathways Consultant 

David Gray Director of Learning 
Resources 

Library Liaison, Middletown 
Coordinator, Credo Modules 

Kerry Kilpatrick Librarian Library Liaison, Fauquier 

Suzanne Park Trainer Instructor, Testing 
Center 

Testing Center Liaison, MT 

Elizabeth Martini Trainer Instructor, Testing 
Center 

Testing Center Liaison, 
Fauquier 

Heather Burton Associate Dean of Instruction Dual Enrollment/Adjunct 
Liaison 

 

In addition to the instructors mentioned above, designated faculty program leads will 

play a critical role in the QEP. They will work with deans and the QEP Leadership Team to 

ensure that pathway and program SLOs related to IL align with the QEP SLOs.  Program leads 

will work with Dr. John Milam on assessment activities and Nancy Smith on program review and 

other data. 
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RESOURCES 

The QEP budget documents human resources, financial, and physical resources for the 

initiation, implementation, and completion of the QEP.   Where release time is provided for 

faculty, compensation is based on faculty workload and includes salaries, fringe benefits, and 

indirect costs.  These are documented in Table 12 below. 

Table 12: QEP Budget 

Activity Description Cost 

Faculty/Staff 

Released Time/Stipends for QEP 
Leadership, Year 1 (2018-19) 

Chair:  10 credit hours of release 
time. Co-chairs:  6 credit hours of 
release time for each of the three 
co-chairs 

$90,251.56 

Assessment and QEP support, all five 
years 

Dr. John Milam. 10% of salary and 
compensation in years 1 to 5 

$59,713.20 

Released Time/Stipends for QEP 
Leadership, Year 2 (2019-20) 

Chair:  10 credit hours of release 
time. Co-chairs:  6 credit hours of 
release time for each of the two 
co-chairs.  Communication 
Coordinator: 6 credit hours of 
release time 

$90,251.56 

Released Time/Stipends for QEP 
Leadership, Years 3 to 5 (2020-23) 

Chair: 6 credit hours of release 
time. Co-chairs, 4 credit hours of 
release time for each of the two 
co-chairs. Communication: 4 
credit hours of release time 

$168,390.00 

Subtotal for Faculty and Staff   $408,606.32 

Publicity and Printing 

Publicity Team: give-aways, signage, etc.    $8,000.00 

Printing Services,  All Phases   $1,800.00 

Subtotal for Publicity and Printing   $9,800.00 

Faculty Professional Development 

Faculty Mini-Grant Program Maximum grant = $1000. Up to 
$3000 per semester/ $6000 per 
year X 5 years 

$30,000.00 

Faculty Development Brown Bags:  $600/year X 5 years $3,000.00 

Adjunct Academy:  $600/year X 5 
years 

$3,000.00 

Other professional development: 
$800/year X 5 years 

$4,000.00 
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Activity Description Cost 

Attend Georgia International 
Conference on IL in 2019 w/ 5 
people.  (registration, hotel, air, 
per diem) 

$5,692.50 

Attend LOEX on IL in libraries in 
2018 & 2020 w/ 2 people.  
(registration, hotel, air, per diem) 

$5,426.00 

Attend SACSCOC Summer 
Quality Institute each of 5 years w/ 
2 people.  (registration, hotel, air, 
per diem) 

$21,785.00 

Faculty Stipends, Rubric Development and 
Initial Norming, Year One 

$250 X 20 $5,000.00 

Subtotal for Faculty Professional 
Development 

  $77,903.50 

Special Activities and Resources 

Student Research Symposium Printing $200 (tri-fold boards) X 5 
years 

$1,000.00 

Supplies/food: $200 per year $1,000.00 

Awards: $1,200 per year X 5 
years 

$6,000.00 

CREDO modules for ENG 111  $10,000 X 5 years $50,000.00 

Subtotal for Special Activities and 
Resources 

  $58,000.00 

Assessment 

CAT assessment administrations in  2019, 
2021, and 2023 

150 tests per year/9.95 each $4,477.50 

Annual fee: $300 $900.00 

Scoring Workshops/Stipends: 15 
faculty X $50 

$2,250.00 

Workshop Costs: Food $200 per 
year 

$600.00 

ILT assessment administration 2018 (entry 
and grads), 2020 (grads), and 2022 
(grads) 

400 students X $8 each for four 
administrations 

$12,800.00 

Subtotal for Assessment 
 

$21,027.50 

QEP Total Budget 
 

$575,337.32 
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ASSESSMENT PLAN 

LFCC has prepared a comprehensive evaluation plan for the QEP with assessment that 

utilizes direct measures of outcomes.  The QEP assessment plan emphasizes multiple 

measures at different points in time in students’ experience at the college.   The plan 

incorporates nationally-normed test instruments, as well as course-embedded assessments in 

courses that have been redesigned to promote greater success in IL.  These assessments are 

integrated with the College’s overall institutional effectiveness plans.   Finally, this QEP provides 

faculty with meaningful data and feedback concerning the effectiveness of instruction in order to 

improve teaching and learning.   

LFCC will conduct the following assessment activities as part of this QEP: (1) administer 

a locally-developed IL instrument with pre-/post-testing in targeted courses that are being 

redesigned to improve student success in IL; (2) administer the Critical Thinking Assessment 

Test (CAT) every other year; and (3) administer IL competency testing of degree graduates with 

the Information Literacy Test of Madison Assessments every other year.   

1. Pre-/Post-testing in Targeted Courses with Information Literacy Assessment 
 

LFCC’s English faculty developed an Information Literacy Assessment test that is 

designed to score IL skills.  The 32 question items have been mapped to the nine QEP student 

learning outcomes. Faculty have found that the results are very helpful in improving teaching 

and learning compared to the results from national competency assessments. Tables 13 and 14 

below show the mapping of the nine QEP student learning outcomes to questions in this test. 
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Table 13: Mapping of Information Literacy Assessment Questions to QEP SLOs for  
Goal 1: LFCC students will develop proficiency in the process of finding, understanding, 
and evaluating information.  

QEP SLO Assessment Questions 

Students will limit or qualify research questions according to the 
context of the investigation, by identifying gaps or problems for 
which information is needed. 

1, 2 

Students will “match information needs and search strategies to 
appropriate search tools.” 

5, 6, 7, 10, 17, 18 

Students will “understand how information systems (i.e., collections 
of recorded information) are organized in order to access relevant 
information.” 

11, 12, 13, 14 

Students will revise search strategies as needed, using different 
types of “searching language.” 

3, 4, 8 

Students will “use research tools and indicators of authority to 
determine the credibility of sources.” 

19, 20, 22 

 
Table 14: Mapping of Information Literacy Assessment Questions to QEP SLOs for Goal 
2: LFCC students will develop proficiency in the process of applying, integrating, 
creating, and sharing information.   

QEP SLO Assessment Questions 

Students will organize and integrate multiple sources of information 
in an academic assignment(s). 

27, 28, 29 

Students will understand and comply with copyright and trademark 
laws of the US and demonstrate knowledge of the difference 
between the legal rights of authors and the concepts of fair use, 
open access, and common knowledge in the public domain. 

21, 23, 24, 25, 26 

Students will cite content with instructor-designated 
attribution/citation criteria (e.g. MLA, APA, Chicago Manual, etc.) in 
an academic assignment(s). 

9, 15, 16, 30 

Students will demonstrate an understanding of the consequences 
and risks of online behavior of all kinds, including using search 
engines, online commerce, and social media (i.e. Facebook, Twitter, 
Instagram, etc.) 

31, 32 

 

The ILA will be administered online with pre- and post-testing in sections of the six 

targeted courses being redesigned in this QEP.  The pre-/post-test data will be compared using 

basic descriptive statistics to determine if there appears to be a pattern in the improvement of 

student success with IL skills in the redesigned courses.   

2. Administer the Critical Thinking Assessment Test (CAT) biennially  
 

The College will continue to use the Critical Thinking Assessment Test or CAT 

developed by Tennessee Tech University as part of its general education competency testing 

on a biennial basis.  The CAT is a faculty-scored, short-answer test of critical thinking, including 
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an information literacy component.  The College has multiple cycles of CAT data.   Tables 15 

and 16 map the CAT question clusters to the nine student learning outcomes of the QEP.  

The CAT test is scored by faculty in a day-long faculty workshop that provides the 

opportunity for data analysis and reflection on instruction, assignments, feedback, and transfer 

of skills across disciplines.  The scoring workshop provides both faculty development and 

assessment.   Following data submission, trained staff at Tennessee Tech verify the faculty-

scored results. The CAT test provides a snapshot of a student cohort at the end of the second 

semester of study, which for most programs is the mid-point.   

Table 15: Alignment of QEP Learning Outcomes and Skills Assessed by the ILT and CAT 
Instruments for Goal 1: LFCC students will develop proficiency in the process of finding, 
understanding, and evaluating information.   
 

SLO 1: Limit 
research 
questions 
by 
identifying 
gaps 

2: Match 
needs to 
search tools 

3: 
Understand 
information 
systems to 
access what 
is needed 

4: Revise 
search 
strategies 
using 
search 
language 

5:  
Determine 
credibility of 
sources 

ILT Subscale 1 X   X  

ILT Subscale 2  X X   

ILT Subscale 3     X 

CAT: Evaluate 
Information 

X    X 

CAT: Problem 
Solving 

X    X 

 
Table 16:  Alignment of QEP Learning Outcomes and Skills Assessed by the ILT and CAT 
Instruments, Goal 2: LFCC students will develop proficiency in the process of applying, 
integrating, creating, and sharing information. 

SLO 1: Organize and 
integrate 
sources 

2: Copyright, 
trademark, fair 
use, open 
access, 
common 
knowledge 

3: Cite content 
correctly 

4: Understand 
consequences 
of online 
behavior 

ILT Subscale 2   X  

ILT Subscale 5  X X  

CAT: Evaluate 
Information 

X    

CAT: Problem 
Solving 

X    
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3. Administer the Information Literacy Test (ILT) biennially  
 

As part of its institutional effectiveness program, LFCC has multiple cycles of 

assessment data from the Information Literacy Test (ILT), a multiple choice assessment 

designed by James Madison University and available through Madison Assessment LLC.  This 

instrument has been administered to degree graduates as part of general education 

competency testing and the College will continue to administer it biennially as part of LFCC’s 

QEP.  This test aligns with eight of the nine QEP learning outcomes, as illustrated in Tables 15 

and 16 above.   

The ILT provides a snapshot of IL skills at the end of students’ program of study.   Both 

the ILT and the CAT are nationally-normed, which allows the College to compare its results to 

national data for students are different points in time and at similar institutions.  The results will 

be analyzed overall and by pathway and program for the subscales and means.  

In order to investigate the impact of LFCC’s QEP innovations for IL student success, the 

College will administer the ILT in a special cross-sectional study.  The ILT will be administered 

to new, first-time-in-college (FTIC), full- and part-time, curricular-placed students in fall 2018 to 

determine a baseline for entering student’s IL skills.  These data will be compared to those 

collected for graduates every other year of the QEP, breaking these out for FTIC students.  

Basic descriptive statistics will be used to look for the presence of possible patterns in pathway, 

program, and course differences in overall and subscale means between entering and 

graduating students’ ILT results. 

The ILA, CAT, and ILT provide multiple measures at the institution and the course level 

that help the College triangulate its data collection on the QEP’s nine student learning 

outcomes.   
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The use of pre-/post-testing with the ILA will allow LFCC to look for where and how the 

redesigned IL instruction in the targeted courses appears to show a pattern of improving student 

success across the nine QEP SLOs.  The cross-sectional comparison of ILT data between 

entering and graduating students will allow for additional insight into whether these QEP 

innovations appear to be making a difference over time.  Course-specific information on 

innovations, such as the use of the Credo instructional modules, will be explored for possible 

patterns in the improvement of student IL skills.  The overall mean score and subscales of the 

CAT will also be examined over time to see whether these data also show the expected 

improvement in student success with IL after redesigning ENG 111.   

The Director of Planning, Assessment, and Accreditation, Dr. John Milam, will compile 

assessment data and work with the QEP Leadership team and College academic leaders to 

disseminate the results and discuss ways to continue improving teaching and learning.  The 

College’s Learning Management System (currently Blackboard) will be used to collect the pre- 

and post-test data at the student and course level.  The Blackboard Administrator is setting up 

this test form. These data will be extracted from Blackboard and merged with student-level data 

extracted from the College’s PeopleSoft Student Information System to analyze the results by 

course, program, and pathway over time.     

Overall, LFCC believes that this multi-methods approach to assessing the improvement 

of IL student success will meet the needs of this QEP plan.  The LFCC offices and staff involved 

have the software, tools, and expertise to support this assessment effort.    

Table 17 below documents QEP activities related to the nine SLOs and Table 18 

documents administrative activities.  These list the specific outcomes, measures, and the 

expected use of results and impact. 
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Table 17: Assessment Plan for QEP SLOs 

Student Learning 
Outcomes 

Measures Results Use 

Goal 1: LFCC students will develop proficiency in the process of finding, understanding, and evaluating 
information  

1.  Limit research 
questions by 
identifying gaps 

LFCC Information Literacy 
Assessment pre-/post-test, Madison 
Assessment ILT Subscale 1, CAT 
question clusters for evaluate 
information and for problem solving 

ILA course 
means, ILT & 
CAT means w/ 
subscales   

Inform rubric, 
course 
redesign, & 
prof dev 

2.  Match needs to 
search tools 

LFCC Information Literacy 
Assessment pre-/post-test, Madison 
Assessment ILT Subscale 2 

ILA course 
means, ILT 
means w/ 
subscales   

Inform rubric, 
course 
redesign, & 
prof dev 

3.  Understand 
information systems 
to access what is 
needed 

LFCC Information Literacy 
Assessment pre-/post-test, Madison 
Assessment ILT Subscale 2 

ILA course 
means, ILT 
means w/ 
subscales   

Inform rubric, 
course 
redesign, & 
prof dev 

4.  Revise search 
strategies using 
search language 

LFCC Information Literacy 
Assessment pre-/post-test, Madison 
Assessment ILT Subscale 1 

ILA course 
means, ILT 
means w/ 
subscales   

Inform rubric, 
course 
redesign, & 
prof dev 

5.  Determine credibility 
of sources 

LFCC Information Literacy 
Assessment pre-/post-test, Madison 
Assessment ILT Subscale 3, CAT 
question clusters for evaluate 
information and for problem solving 

ILA course 
means, ILT & 
CAT means w/ 
subscales   

Inform rubric, 
course 
redesign, & 
prof dev 

Goal 2: LFCC students will develop proficiency in the process of applying, integrating, creating, and 
sharing information.   

6.  Organize and 
integrate sources 

LFCC Information Literacy 
Assessment pre-/post-test, CAT 
question clusters for evaluate 
information and for problem solving 

ILA course 
means, CAT 
means w/ 
question clusters   

Inform rubric, 
course 
redesign, & 
prof dev 

7.  Copyright, trademark, 
fair use, open access, 
common knowledge 

LFCC Information Literacy 
Assessment pre-/post-test, Madison 
Assessment ILT Subscale 5 

ILA course 
means, ILT 
means w/ 
subscales   

Inform rubric, 
course 
redesign, & 
prof dev 

8.  Cite content correctly LFCC Information Literacy 
Assessment pre-/post-test, Madison 
Assessment ILT Subscales 2 and 5 

ILA course 
means, ILT 
means w/ 
subscales   

Inform rubric, 
course 
redesign, & 
prof dev 

9.  Understand 
consequences of 
online behavior 

LFCC Information Literacy 
Assessment pre-/post-test 

ILA course 
means  

Inform rubric, 
course 
redesign, & 
prof dev 
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Table 18: Administrative Assessment Plan     

Activity Measures Impact 
Course redesign Document activity completion 

w/ 2 courses in current year, 2 
each in Years 1 and 2. 
Continued refinement Years 3-5 

Improved course outcomes in 
IL leading to increased student 
success in pathway  

Pre-/post-testing in targeted 
courses with the LFCC Information 
Literacy Assessment test 

Document activity completion. 
Course means pre-/post- over 
time with each set of course 
redesign efforts 

Feedback to faculty for 
professional development to 
improve IL course innovations, 
document impact of redesign 

Administer the Critical Thinking 
Assessment Test (CAT) biennially 
to students in second 
semester/year 

  

Document activity completion. 
Faculty development w/ rubric 
scoring, means with question 
clusters 

Document impact of improved 
IL instruction by SLO and by 
pathway/program at midpoint 
in degree progress 

Administer the Information Literacy 
Test (ILT) biennially to graduates 

Document activity completion. 
Means with subscales 

Document impact of improved 
IL instruction by pathway/ 
program at completion 

Administer the Information Literacy 
Test (ILT) to FTIC students 

Document activity completion. 
Means with subscales 

Provide baseline for 
comparing improvement to 
graduates 

Conduct cross-sectional analysis 
of ILT data for entering and 
graduating students 

Document activity completion. 
Means with subscales for 
comparable cohorts. Basic 
descriptive statistics 

Look for presence of possible 
pattern in improvement of IL 
skills based on QEP 
innovations 

Faculty/staff development Type and number of activities, 
including conference travel, 
funds expended, & number & 
type of participants  

Improved teaching and 
learning w/ more clear 
understanding of IL and QEP 
SLOs. More innovation of IL 
strategies 

Faculty -created rubric for scoring 
IL assignments 

Document activity completion.  Improved teaching and 
learning w/ more clear 
understanding of IL and QEP 
SLOs and use of rubric to 
score Student Research 
Symposium  

Use Credo online modules to 
improve IL instruction 

Document activity completion. Improved teaching and 
learning w/ innovation in skills 
development 

Participate in Project LILAC Document activity completion, 
including conference 
participation, submission of 
student research artifacts for 
scoring, and use of results for 
faculty discussion.. 

Understand the IL research 
process of LFCC students. 
Improve IL rubric, IL 
innovations, & faculty 
development based on results 
& participation in this project.  

Offer Student Research 
Symposium 

Document activity completion. 
Inclusion of additional division. 
Number of presentations and 
participants by type. 

Showcase for student 
success. Improved teaching 
and learning w/ more clear 
understanding of IL and QEP 
SLOs and use of rubric to 
score projects.  
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Activity Measures Impact 
Mini grants to faculty for IL projects Document activity completion, 

funds expended, # grants, 
project descriptions and their IL 
innovations 

Improved teaching and 
learning w/ more clear 
understanding of IL and QEP 
SLOs. Innovation of IL 
strategies 

Communication and outreach w/ 
publicity, promotion, and 
presentations to LFCC community 
about QEP goals & activities 

Document activity completion.  Awareness and support for 
QEP activities. 

Manage QEP budget Budget vs. expenses 
monitoring by type of expense, 
funds expended, available of 
resources 

Ensure all QEP activities are 
supported by College as 
planned. 
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APPENDICES 

APPENDIX: QEP DEVELOPMENT TEAM 

Members of the QEP Development Team and Working Groups 
(F) = Full-time Faculty 
(AF) = Adjunct Faculty 
(CS) = Classified Staff 
(A) = Administrator 
 

Team Leader Members 

Goal #1 Kim Lewis (F)   Cristy Stefnoski (F), David Gray (A), Kerry 
Kilpatrick (A), John Updike (F) 

Goal #2 Miriam Moore (F) Michelle Cummins (CS), Jill Manuel (CS), 
Rebecca Stephens (CS), Jessi Lewis (AF), 
Brian Wilcox (F), Elaine Cassel (F), 

Faculty Development Brenda Wiens (F) Nancy Penney (F), Sharon McCamy (AF), 
and Mia Leggett (A) 

SDV Jay Gillispie (A)  Curtis Morgan (F), Greg Armstrong (A), Jan 
McLaughlin (F), Judy Suddith (CS), Richard 
Follett (AF) 

Publicity Stacey Ellis (F)  Polly Nelson (F), Kathleen Roberts (CS), 
Lisa Currie (CS), Frost McLaughlin (F), Ruth 
Vega (CS), Kristen Iden (CS), Brandy Boies 
(A), Tammy Haire (CS) 

Assessment Miriam Moore (F) Lori Killough (F), Brenda Wiens (F), Kim 
Lewis (F) (with input from Jay Gillispie and 
others as needed). 

 
Student participants:  Katie Horn, Eric Keener, Nichol Dudley, Ava Saldana. 
LFCC Board Member Representative:  Bill Daniel  
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APPENDIX: PUBLICITY PLAN 

Goal: To effectively communicate information on the Quality Enhancement Plan (QEP) in a 

timely, unified, and comprehensive message to the LFCC community with the intent of building 

awareness. 

The definition messages are: 

1. What is a QEP?   
2. What is LFCC’s QEP?   
3. What is Information Literacy?  

 
Slogan: Searching for Truth 

Messages, Publics, and Strategies 

Audience Strategies 

Students  Blackboard messages 

 Club meetings 

 Discussions and assignments in classrooms / courses 

 E-mail  

 Incentives / giveaways- New Student Welcome Day Social 

Media campaigns via Twitter, Facebook, Instagram, and 

Snapchat 

 Plasma TV messaging- All LFCC locations 

 Main LFCC Webpage Rotating Banners 

 Student Activities- weekly email 

Promotional Video(s) will be shown in class 

Employees  Employee events in May, August, and November- including 
Convocation, full-time faculty meetings, adjunct meeting 

 Incentives / giveaways- August Convocation 

 QEP Internet site updates 

 Main LFCC Webpage Rotating Banners 

 Plasma TV messaging- All LFCC locations 

 LFCC Everyone e-mail messages 

 Flyers/incentive delivered to each faculty/staff mailbox  

 Promotional Video (s) 

 Social Media 

 Professional Development/Awareness workshops through 
Workforce Solutions 

College Board  Board meetings 

 Incentives / giveaways 

 Internet updates 

 Promotional Video (s) 

 Social Media 
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Audience Strategies 

Foundation Board  Board meetings 

 Incentives / giveaways 

 Internet updates  

 Promotional Video (s) 

 Social Media 

 Retirees newsletter 

Community Affiliates 

including Curriculum 

Advisory Boards, 

Retirees, Alumni 

 Board Meetings 

 Emails to all Curriculum Advisory Boards 

 Promotional Video (s) 

 Social Media 

 Foundation Retirees newsletter 

 

Tactics and Deadlines 

Tactics Deadline Responsible 

Person(s) 

Written materials and publications   

* Create posters to display at all four LFCC 

locations 

 Submit text and design request form to 
Aaron  

 Design piece (Aaron) 

 Submit piece to committee for approval 
(Stacey) 

 Review and approve piece (Committee) 

 Send piece to Printing Services to be 
printed  

 Distribute piece to four locations  

March/April 2017  Submit text and 
graphic design 
request form to 
Aaron – S. Ellis 

 Design – A. Riddle 

 Distribute  

*Create flyers to distribute to faculty/staff 

mailboxes and hang around all four LFCC 

locations 

July/August 2017   
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Tactics Deadline Responsible 

Person(s) 

* Create piece for display in student lounge 

plexiglass inserts at LFCC’s two campuses 

and flyers at the Luray-Page Center and Vint-

Hill locations to publicize student-focused 

QEP events 

 Submit text and design request form to 
Aaron  

 Design piece (Aaron) 

 Submit piece to committee for approval 
(Aaron) 

 Review and approve piece (Committee) 

 Send piece to Printing Services to be 
printed  

 Distribute piece to four locations  

March/April 2017  Submit text and 
graphic design 
request form to 
Aaron -  

 Design – A. Riddle 

 Distribute –  

*Develop a QEP video or series of videos to 

serve as a quick introduction and overview of 

the QEP topic 

  

To be used on Social Media platforms and as 

an introduction to students in all credit 

classes 

 

March/April 2017  

   

Electronic communication   

Send mass student e-mail messages Ongoing- April, 

May, Aug, Sept, 

Oct. 2017 

 Draft text – S. 
Ellis/B.Boies 

 Send e-mail – 
S.Ellis/M.Moore 

Send LFCC Everyone e-mail messages 

- Include emails to Curriculum Advisory 
Boards 

Ongoing- April, 

May, Aug, Sept, 

Oct. 2017 

S.Ellis and/or M. Moore 

(M. Moore will prompt) 

Keep LFCC QEP Web site and intranet 

updated 

Ongoing/ First 

update done by 

March 2017 

S. Ellis and Webmaster 

Add information updates to Blackboard Ongoing  
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Tactics Deadline Responsible 

Person(s) 

Submit information to the following be posted 

on plasma TV screens at all 4 locations. 

April 2017- 

Displayed until Oct. 

2017 

S. Ellis  

Request Rotating Banner on LFCC 

Homepage 

- Rotate/Refresh Banner every two 
months so as to continue to attract 
attention 

April 2017- 

Displayed until 

October 2017 

 

Request Rotating Message on Electronic 

Boards at campus Main Entrances 

- Middletown and Fauquier 

Aug- Oct. 2017  

Organize a Social Media Campaign 

- Facebook 
- Twitter 
- Instagram 
- Snap Chat- Create a “Story”  

May 2017- Push 

Aug/Sept/Oct. 

2017 

B.Boies and 

Webmaster 

   

Meetings and events   

Student activities and events 

- Include slogan in weekly email from 
student activities 

- Information/Giveaway tables outside 
of Student Activities offices 

 

Ongoing  

Facilitate class discussions and activities 

- Video(s) will serve as a conversation 
starter in each class 

 

Ongoing All faculty 

Attend student organization / club meetings Ongoing S. Ellis 

Speak during unit staff meetings Ongoing  

Attend Administrative Council meetings Ongoing  

Attend Classified Staff Council meetings Ongoing  

Attend Faculty Council meetings Ongoing  
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Tactics Deadline Responsible 

Person(s) 

Speak during employee events in May, 

August and November 

- Full-time faculty and adjunct welcome 
back meetings 

- Offer breakout session for all staff 
during convocation 

 

May, August and 

November 2017 

 

Attend Foundation Board meetings Ongoing Dr. Cheryl Thompson- 

Stacy 

Attend College Board meetings Ongoing Dr. Cheryl Thompson- 

Stacy 

Host QEP Days (select different days of the 

week; may wear QEP t-shirt and khakis) 

Aug, Sept, Oct. 

2017 

 

   

Miscellaneous   

Purchase t-shirts for employees to wear on 

QEP Days and/or during employee events 

March/April 

2017- Survey on 

sizes-March 2017 

Distribute Aug. 

2017 

 Submit text and 
graphic design 
request form to 
Aaron  

 Design – A. Riddle 

 Order  

 Distribute  

Purchase promotional items/giveaways 

- Ear Buds- 300- $589 
- Bookmarks- 500-$385 
- Stylus Pens- 500-$350 
- Notepads- 500- $315 
- Computer Stress Relievers- 200- 

$450 
- Smashlight (flashlight)-500- $1955 

 

April/May 2017- 

Distribute Aug, 

Sept, Oct. 2017 

 Submit text to 
committee for 
approval and work 
with T. Haire to find 
a vendor  

 Order  

 Distribute  
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APPENDIX: QEP POSITION DESCRIPTIONS 

QEP Leadership Team 

QEP Coordinator 

The QEP Coordinator reports to Dr. Kim Blosser and is responsible for ensuring that the QEP 

implementation timeline is followed.  The Coordinator: 

 Works with faculty, administration, and staff to implement the QEP  

 Provides leadership for the design of programs, procedures, and curricula necessary for 

QEP implementation of new policies, procedures, pedagogies, curricula, facilities, job 

descriptions and professional development necessary to achieve the QEP goals  

 Develops and coordinates the activities of the QEP Team and Working Groups  

 Works with the Director of Planning, Assessment, and Accreditation to ensure 

compliance with SACSCOC requirement 

 Leads the QEP Assessment Plan  

 Maintains records and data on the project  

 Manages the QEP budget  

The QEP Coordinator will be Dr. Miriam Moore, Professor of English and ESL.  Dr. Moore holds 

a Ph.D. in Linguistics, serves as Program Lead for English at the Middletown Campus, and 

coordinates the ESL Program.  She was the Coordinator of the College’s 2008 QEP as well. 

Co-Chair for Professional Development 

 Provides leadership for all professional development activities related to the QEP, 

including development of the cross-disciplinary rubric.   

 Ensures that adjunct and dual enrollment faculty have access to professional 

development through QEP activities. 

 Works with the QEP Coordinator to plan and implement student symposia. 

 Maintains records and data as needed 

 Manages the professional development section of the QEP budget 

The Co-Chair for Professional Development will be Dr. Brenda Wiens, Professor of Biology.  Dr. 

Wiens holds a Ph.D in Biology and currently coordinates activities for the STEM club at the 

Middletown Campus.  Dr. Wiens is also active member of the Teaching Excellence Committee, 

and has organized the LFCC Student Science Symposium for more than five years. 

Co-Chair for Implementation, Fauquier and Vint Hill 

 Connects with the chair and other co-chairs to coordinate the implementation of all QEP 

activities for the Fauquier and Vint Hill locations. 

 Coordinates student symposia, assessment, and professional development events at the 

Fauquier and Vint Hill locations 

 Maintains records and data as needed 

The Co-Chair for Implementation, Fauquier and Vint Hill will be Dr. Kim Lewis, Professor of 

English, Humanities, and Communication.  Dr. Lewis holds a D.A. in English and she is 

currently the Program Lead for English at the Fauquier Campus.  She has been active in the 
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development of online research resources for students and in the coordination of the English 

Club at the Fauquier Campus. 

Co-Chair for Communication/Outreach/Publicity 

 Coordinates development of logos and themes to promote and implement the QEP 

 Plans for all publicity and promotion activities in fall 2017, including information events 

targeting all stakeholders 

 Manages the publicity and communications budget 

 Maintains and updates QEP information on the LFCC website 

 Coordinates newsletters and updates for LFCC faculty, staff, and external stakeholders 

The Co-Chair for Publicity and Communication will be Stacey Ellis, Associate Professor of 

Physical Education.  Ellis holds the M.Ed. from the University of Virginia and she coordinates 

health and wellness initiatives for LFCC through the Wellness Committee.   

Lord Fairfax Community College - Version 1.1

64



APPENDIX: QEP NEWSLETTER AUGUST 2016 

The LFCC QEP Newsletter from August 2016 provides documentation of community 

involvement in developing the topic and plan. 
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Proposed QEP 
Structure:  
Leadership Team: 
          Faculty 1: Miriam Moore 
          Faculty 2 (MT): Brenda Wiens 
          Faculty 3 (FC): Kim Lewis 
Other Participants  
(Development Team) 

 5-6 additional faculty, with a minimum of 
2 from Fauquier 

 5-6 staff, including 2 from FC 

 3 administrators, including one from FC 

 At least one of each of the following: 

 Adjunct faculty member, 
 one representative from 

LPCC,  
 Dual enrollment 

instructor,  
 Board member 
 Student 

 

Volunteer for the QEP TEAM 

 
 

LFCC QEP Update 
August 16, 2016 

 

TIMELINE 

August 15-
September 
15, 2016 

·         Build QEP team 
·         Survey for preferred 
framework and activities 

September 
15-
September 
30 

·         Assign team responsibilities 
·         Use survey results to 
finalize frame and SLOs 

October ·         Submit draft of activities 
and assessments, literature 
review, and 
communication/publicity plan 

November 
11 

·         Submit feedback on first 
drafts  

December 
15 

·         Submit revisions to drafts  

January 
2017 

·         Implement communications 
plan 
·         By January 30, combine all 
component drafts and review 
for potential problems 
·         Finalize assessment plan 
(and conduct assessment as 
needed) 

February Edit complete QEP document 
·         QEP document should be 
ready for college-wide review 
by March 1 

March-April 
7 

·         Disseminate document 
·         Hold open forums for 
questions 
·         Online survey 

April 8-May 
1 

·         Incorporate feedback as 
needed 
·         Get President’s letter 
·         Prepare for final 
submission to SACS-COC 

 

 

Lord Fairfax Community College - Version 1.1

66



 

 

 Goal 2:  Students will participate in 
disciplinary or professional research, 
following a process from inquiry through 
investigation to presentation of results, 
according to accepted disciplinary or 
professional standards. 
 
SLOs:  
1.       Students will use research tools and 
search strategies appropriate to the 
discipline/profession to conduct research 
effectively and efficiently. 

 
2.       Students will evaluate the credibility and 
relevance of a source with reference to the 
author, context, and genre of the source as 
well as the needs of the project at hand. 

 
3.       Students will integrate and apply source 
material to address the inquiry at hand. 

 
4.       Students will use all source materially 
ethically, fairly, and legally, with recognition 
of the economic and social issues underlying 
the dissemination of knowledge and 
information. 

 
5.       If applicable, students will conduct 
primary research following disciplinary and 
institutional guidelines for ethical research. 

 
6.       Students will present results of research 
in formats/genres appropriate to the subject 
matter and purpose of the inquiry. 

 
 
 

Frame 1: Focus on 
Undergraduate 
Research 

LFCC’s QEP will create a culture of inquiry and 
research. Through the QEP, we will highlight the 
role of inquiry in scholarship and professional 
organizations, and students will participate in 
research following disciplinary, professional, and 
ethical parameters. 

 
(SLOs are loosely adapted from both the ACRL 
“Framework” and the SLOs for the Information 
Literacy Core Competency Standard of the 
VCCS) 
 

            Goal 1:  Students will recognize the role 
of inquiry and research in the disciplines and in 
professional preparation. 
 

SLOs: 
1.       Students will identify recognized sources of 
authority and accepted methods of inquiry as 
defined by a discipline or field. 

 
2.       Students will situate sources (and their own 
research) within a larger disciplinary or 
professional context. 

 
3.       Students will identify topics for inquiry by 
assessing both personal experience and on-
going conversations in their chosen field. 
 

SURVEY 

From August 29 to September 12, the QEP Team will be soliciting your input on two proposed “frames” for our 

QEP.  Each frame approaches our QEP topic from a different angle.  Your feedback will help the QEP Team 

craft a plan that we can all support.  

Lord Fairfax Community College - Version 1.1

67



 

5. Students will revise search strategies 
as needed, using different types of 
“searching language” appropriately. 

6. Students will “define different 
types of authority” relevant to their 
specific discipline or profession. 

7. Students will “use research tools 
and indicators of authority to 
determine the credibility of 
sources.” 

8. Students will read sources 
carefully and critically for 
comprehension and analysis. 

 

Goal #2:  LFCC students will develop 
proficiency in the process of applying, 
integrating, creating, and sharing 
information. 
 
SLOs 

1. Students will organize and integrate 
multiple sources of information to 
address problems or to frame an 
academic debate 

2. Students will cite the words and 
ideas of others through accepted 
attribution practices 

3. Students will recognize the legal, 
social, and cultural aspects of 
intellectual property, copyright, fair 
use, open access, and public domain 
(common knowledge) 

4. Students will “make informed choices 
regarding their online actions in full 
awareness of issues related to 
privacy and commodification of 
personal information.” 

5. Students will present information 
appropriately in a variety of formats. 

 
 
 
 

 

Frame 2:  Focus on 
Information Literacy 

LFCC’s QEP will ensure that graduates are 
proficient in the “overarching set of abilities” that 
make up information literacy:  they are 
“consumers and creators of information who can 
participate successfully in collaborative spaces” 
(ACRL).   Specifically, information literacy “is the 
set of integrated abilities encompassing the 
reflective discovery of information, the 
understanding of how information is produced 
and valued, and the use of information in creating 
new knowledge and participating ethically in 
communities of learning” (ACRL). 
 

 

Goal #1:  LFCC students will develop proficiency 
in the process of finding, understanding, and 
evaluating information.  
 

SLOs: 
1. Students will identify gaps or 

problems for which information is 
needed. 

2. Students will limit or qualify 
research questions according to 
the context of the investigation 

3. Students will “match information 
needs and search strategies to 
appropriate search tools.” 

4. Students will “understand how 
information systems (i.e., 
collections of recorded 
information) are organized in order 
to access relevant information.” 

SURVEY 

For more information, visit the QEP page on the LFCC website, and watch for our survey link:  

https://www.lfcc.edu/about-lfcc/lfccs-quality-enhancement-plan/.   
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College Wide Activities 
1. Establish a faculty team to enhance and 

lead student research symposiums at each 
campus (science and humanities).   

2. Host a joint faculty/student research day. 
3. Expand and enhance student symposia 

with a digital commons space to publish 
student research. 

4. Revisit “Digital Research,” a Blackboard-
based resource ,for instructors and 
students. Update the materials, train 
faculty, and promote use of the resource. 

5. Offer a clearing-house for research/IL 
programs (symposia, courses, activities) 
for students, perhaps via the library.   

6. Find a way to offer incentives for 
research.  Some schools do this through 
honors credit, while some actually add an 
additional 1-credit reward for research. 

Data Gathering and Research 
1.   Assess our students’ knowledge of 
library/research terms; faculty use results to 
revamp research components of courses. 
2.   Survey faculty to determine types of 
research and inquiry activities they currently 
conduct (for themselves) and that they assign 
for students.  
3.   Survey employers and curriculum advisory 
teams to determine what real-world inquiry 
tasks are required in their field and what 
information literacy skills they expect.  
4.   Investigate (via case study) the research 
practices of our students in response to actual 
assignments. 
5. Implement pre- and post-QEP assessment 
of students’ skills using a nationally vetted test 
such as Project Sails, the JMU assessment 
(VCCS core competency testing), or iSkills.   
6. Continue using the Faculty-scored CAT test 
to assess key parts of information literacy. 
7. Participate in the CCSSE (Community 
College Survey of Student Engagement) to 
assess students’ self-reported habits related 
to information literacy. 
8. Add questions about IL/Research to our 
graduate student survey. 

 
 
 
 

Faculty Development Ideas 
1. Faculty Learning Communities (identify an 

IL/research problem, propose a solution, 
pilot the solution as a team).  Provide a 
small stipend/credit of release time for 
faculty who participate. 

2. Support faculty research in 
IL/undergraduate research (see data 
gathering ideas below). 

3. Institute a formal IRB process for LFCC 
faculty researchers 

4. Host a cross-disciplinary symposium on 
research/IL 

5. Host “what works” brown bags 
6. Host workshops with librarians 
7. Host faculty peer-review 

sessions:  exchange research based 
assignments, discuss what these require of 
students, make changes, assess, and 
present findings 

8. Develop a “Digital Commons” space for 
faculty to share their own research 

 

Program or Course Activities 
1. Enhance partnerships with the library, such 

as embedded librarians in certain courses, 
library mentors for Honors courses or 
capstone courses, or similar options.     

2. Define a standard for “research-intensive” 
courses and identify one such course 
(sophomore/advanced level) for each 
program to ensure students are exposed 
to discipline-based research. 

3. Work with a faculty/library team to revamp 
the SDV 100 library component and assess 
it. 

4. Create SUREs (Summer undergraduate 
research experiences) or CUREs (course-
based undergraduate research 
experiences) or PUREs (program-based 
undergraduate research experiences) as a 
competitive program for students in specific 
disciplines.  Fund research experiences for 
small cohorts of students each year. 

 

POSSIBLE ACTIVITIES 

After reviewing several QEPs from different schools, the QEP leadership has put together a list of QEP 

activities which seem to have worked at other places.  We’d like your feedback on these ideas.  As part of our 

survey, you will be given a chance to evaluate these activities and suggest ideas of your own.  The 

Development Team will use this data to build our QEP plan.    
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LFCC SUPPORT LETTERS 

The following letter from Dr. Kim Blosser, Vice President for Academic and Student 

Success, documents LFCC’s commitment of human resources and budget to this QEP 

proposal.    A second letter from Chris Boies, Vice President of Financial and Administrative 

Services, confirms that LFCC has the funds necessary to implement the QEP. 
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